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LETTER FROM THE
EDITOR
Hayoung Lim

T

he key attribute of the current edition of The Journal of the
Scholarship of Teaching and Learning for Christians in Higher Education
(a.k.a., The Journal) is mindfulness. Mindfulness is the quality or state
of being conscious or aware of something or someone. It is a mental
state achieved by focusing one’s awareness on the present moment—
while calmly acknowledging and accepting one’s feelings, thoughts, and
bodily sensations—and it is often used as a therapeutic technique. The
featured editorial, original research articles, and book reviews in this
issue of The Journal can help our Christian educators to be fully aware
of their identity, acknowledge their mission, accept their calling, and
practice mindful teaching techniques.
The editorial titled “Finding Shalom” and a book review by Kezia
Daniels—How Shall We Then Care? A Christian Educator’s Guide
to Caring for Self, Learners, Colleagues, and Community—promote
mindfulness and care through “self-compassion.” Two other book
reviews focus on theological education: Beyond Profession: The Next
Future of Theological Education reviewed by James B. Shelton and
Forming Ministers or Training Leaders? An Exploration of Practice in
Theological Colleges reviewed by James Barber.
Three additional books reviewed in this issue focus on one primary
theme for each book. The Outrageous Idea of Christian Teaching,
reviewed by Garrett Trott, focuses on how a Christian teacher in
higher education integrates (or should integrate) his or her faith and
teaching. Ethics at the Heart of Higher Education, reviewed by Robert
S. Thorpe, focuses on teaching ethics in a variety of disciplines in
both Christian and secular colleges and universities. Identity in Action:
1

Christian Excellence in All of Life, reviewed by Jeff Voth, focuses on
trying to live according to biblical principles, which can help people live
more excellent lives—specifically, how someone can become a better
neighbor, worker, and steward of God’s gifts. This book also touches on
mindfulness and care in relationships as well as care and mindfulness in
taking care of our health and well-being.
The articles in this issue span the fields of education and
worship leadership. Education professors Carolyn F. Stubbs and
Hallett Hullinger introduce and discuss the pedagogy of critical
consciousness—not just being aware of social issues, but learning
how to think critically and solve problems—in their article titled
“Developing Critical Consciousness in Students for Cultural
Transformation.” Worship coordinator and guitar professor Christopher
Brown uses data based on the research from his recent dissertation on
academic studies in worship, more specifically, how music ministry
programs in higher education are changing from more traditional
church ministry to more contemporary worship styles. His article is
titled “Transitions in Collegiate Church Music Pedagogy: Developing a
Pedagogy for Undergraduate Modern Worship Curriculum.”
The Q and A topic in this issue of The Journal asks three newly
retired professors about how teaching in higher education has changed
over the 40+ years each of them has taught undergraduate students and
what lessons they can pass on to younger faculty members. This subject
is also the focus of a book review by Marcia Livingston Galloway
and Janet George. The book, From Research to Teaching: A Guide to
Beginning Your Classroom Career, discusses ways for new professors to
transition from being researchers to becoming educators. Professors
need to understand—or be trained to understand—the science and the
art of teaching.
It is my wish—as editor-in-chief—that you will find beneficial
information in these pages, information that will broaden your
perspectives and bless you and your students wherever you teach.

Hayoung Lim
Editor-in-Chief
2
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EDITORial
FINDING SHALOM
Hayoung Lim

T

he present editorial is based on the therapeutic moderations of
“Finding Shalom, an interactive music-centered psychotherapy” that
was presented April 1, 2022, at Oral Roberts University’s 5th annual
Healing Concert Series. By reading this editorial, each of you is not
just a reader of The Journal of Scholarship of Teaching and Learning for
Christians in Higher Education, but a client engaging with the human
experience of self-compassion through music and text. So please set up a
music listening device that can access and play the music recommended
in this editorial as we journey through four main stages titled
“Encounter,” “Acceptance,” “Self-Compassion,” and finally “Shalom.”
Shalom, the Hebrew word for peace, is not simply the absence of war
or chaos; it carries with it the connotation of completeness, perfection,
contentment, and wholeness.

Encounter
Our first musical piece in the Encounter stage is “Arioso” (https://
youtu.be/fuolPPlv9lk) by J. S. Bach (2019). I invite you to actively
listen to this piece of music (various arrangements are available on
YouTube) as you look inwardly and meditate on the word “encounter.”
Let the music guide you and speak to you as you think about what
encounter means to you. An encounter is defined as an unexpected or
casual meeting with someone or something (Oxford English Dictionary,
2022). How interesting that sometimes the very person we’ve spent
3

the most time with can be the very person that we ignore the most …
ourselves. In the busyness of life, it’s so easy to lose sight of the very
aspects of who we are. As you listen to this graceful piece by Bach,
look inward and encounter the multifaceted layers of who you are—as
if walking into a cathedral for the first time, looking all around and
admiring the furnishings, glass windows, and every detail designed by
the architect. We are God’s creation, and he is the architect. Let us take
this time to observe how he has created us—not in judgement or selfcriticism, but in stillness, admiration, and gratitude.

Acceptance
Contentment does not come from everything going our way.
Contentment comes from accepting who we are and being satisfied
with what we have. Likewise, contentment and acceptance are the
compass points to finding our peace, our Shalom. While listening to
another piece composed by J. S. Bach, “Air on the G String” (2009)
(https://youtu.be/U7RYSQvrUrc), allow the music to serve as a selfreflective mirror where we whisper to ourselves this mindful poem by
David Whyte (2021).
Enough
Enough. These few words are enough.
If not these words, this breath.
If not this breath, this sitting here.
This opening to life
we have refused
again and again
until now.
Until now.
Another musical excerpt representing acceptance is titled “Après un
Rève” (https://youtu.be/E6IPF3JzJsw) by Gabriel Faure (2020).
4

Journal of the Scholarship of Teaching and Learning for Christians in Higher Education
Vol 12, No 1

Après un Rève

After a Dream

Dans un sommeil que charmait ton
image
Je rêvais le bonheur, ardent mirage,
Tes yeux étaient plus doux, ta voix
pure et sonore,
Tu rayonnais comme un ciel éclairé
par l’aurore;
Tu m’appelais et je quittais la terre
Pour m’enfuir avec toi vers la
lumière,
Les cieux pour nous entr’ouvraient
leurs nues,
Splendeurs inconnues, lueurs divines
entrevues.
Hélas! hélas, triste réveil des songes,
Je t’appelle, ô nuit, rends-moi tes
mensonges;
Reviens, reviens, radieuse,
Reviens, ô nuit mystérieuse!

In sleep made sweet by a vision of
you
I dreamed of happiness, fervent
illusion,
Your eyes were softer, your voice pure
and ringing,
You shone like a sky that was lit by
the dawn;
You called me and I departed the
earth
To flee with you toward the light,
The heavens parted their clouds for
us,
We glimpsed unknown splendours,
celestial fires.
Alas, alas, sad awakening from
dreams!
I summon you, O night, give me
back your delusions;
Return, return in radiance,
Return, O mysterious night!
(Johnson & Stokes, 2000)

Self-Compassion
Thus far, music has guided us into a journey of encountering
ourselves, accepting, and now let’s practice self-compassion. Dr. Kristen
Neff (2022, n.p.) wrote the following:
Self-compassion involves acting the same way [feeling moved by
others’ suffering] towards yourself when you are having a difficult
time, fail, or notice something you don’t like about yourself.
Instead of just ignoring your pain with a “stiff upper lip”
mentality, you stop to tell yourself “This is really difficult right
now; how can I comfort and care for myself in this moment?”

Editorial | Lim
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Self-compassion is not self-pity. It is not self-indulgence. It is not
even self-esteem. Self-compassion is a practice that is exercised when
we choose self-kindness over self-criticism, engaging with common
humanity rather than turning to isolation, and being mindful rather
than over-identifying in our shortcomings.
At this time, we invite you into a moment of vulnerability,
recognizing areas where we have chosen self-criticism or judgment
rather than self-compassion. As we choose to make ourselves vulnerable,
we are removing the walls we put within ourselves, stripping ourselves
of disguises and engaging with the purity of vulnerability. It is only until
we are fully vulnerable that we are ready to accept help, compassion,
and kindness. For our next piece, listen to a vocal performance of the
song “Ave Maria” (https://youtu.be/8NyIcCrPnuk) by 16th century
Italian composer Giulio Caccini to embrace your own vulnerability and
receive a musical representation of self-compassion.

Shalom
The last piece in finding Shalom is titled
“Through the Years” (https://music.youtube.com/
watch?v=EI7wViL2t4s&list=RDAMVMEI7wViL2t4s). It captures the
essence of unconditional and steadfast love through the ups and downs
of life. Listen to the music as you read the lyrics, which are a part of the
music video link above. Two of the five verses of the song are as follows:
Through the years, you’ve never let me down
You turned my life around
The sweetest days I’ve found, I’ve found with you
Through the years, I’ve never been afraid
I’ve loved the life we’ve made
And I’m so glad I stayed right here with you
Through the years
Through the years, when everything went wrong
Together we were strong
I know that I belong right here with you
6
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Through the years, I’ve never had a doubt
We’d always work things out
I’ve learned what life’s about by loving you
Through the years
Lamentations 3:22–23 (ESV) conveys a similar message: “The
steadfast love of the Lord never ceases; his mercies never come to an
end; they are new every morning; great is your faithfulness.” It is in God
where we find unconditional love; he is our hymn of love, our life song.
As we listen to this last song, allow this song to wash over you as we
meditate on God’s everlasting love, the Prince of Peace, our Shalom.
I would sincerely hope every reader of The Journal of Scholarship
of Teaching and Learning for Christians in Higher Education will find
“Shalom” in Christ all together.
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DEVELOPING
CRITICAL CONSCIOUSNESS IN STUDENTS FOR
CULTURAL TRANSFORMATION
Carolyn F. Stubbs, Oral Roberts University
Hallett Hullinger, Oral Roberts University

Key Words critical consciousness, cultural transformation, social engagement, critical action

Abstract
In this paper, we address the need for developing critical
consciousness in students in institutions of learning. Grounded
in Freire’s thoughts on critical pedagogy and drawing from
studies and research on critical consciousness, we contend that
developing students who transform culture must involve raising
their level of critical awareness and increasing social engagement
and critical action. This paper examines the literature on critical
consciousness development and draws attention to factors
that are necessary for developing critical consciousness in
students. Special attention is given to creating a curriculum and
school culture that result in students who are critically aware
and engaged in addressing social issues. A model for critical
consciousness development is provided with recommendations
for administrators, teachers, and curriculum designers.

9

Introduction

“Injustice anywhere is a threat to justice everywhere. We are caught
in an inescapable network of mutuality, tied in a single garment of
destiny. Whatever affects one directly affects all indirectly” (King,
1963, p. 1).

I

nstitutions of learning are confronted with the need to adequately
prepare students to engage with an interdependent and interconnected
global society (Welton, 2021). Properly preparing students involves
teaching students how to think critically, solve problems, look at the
root cause of issues, and consider systemic perspectives as opposed to
merely accepting things at face value (Wagner, 2008; Noddings, 2013;
Doughty, 2006). Doughty (2006) has asserted that of the four types
of critical thinking skills students can be taught, helping students
develop critical consciousness is perhaps the highest calling of the
teacher. Kravatz (2007) encourages greater focus on raising the critical
consciousness of students so they ultimately contribute to building a
better society.
Educators assert that it is not enough to provide students with
labor market skills without also equipping them with skills to critique
society and their situations: “Beyond those individual characteristics
of academic achievement and cultural competence, students must
develop a broader socio-political consciousness that allows them to
critique the cultural norms, values, mores, and institutions that produce
and maintain social inequities” (Ladson-Billings, 1995, p. 162).
Christian education institutions are uniquely positioned and equipped
to empower students to transform society and address injustice and
inequality. The theme of justice is interwoven throughout scripture and
is the foundation of Christian education institutions. Israel’s laws and
commands, the wisdom literature, and the prophets all promote and
advocate for justice. Jesus continued this emphasis in his teachings,
10
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the Early Church repeated it, and Paul’s teachings continue to reiterate
it (Westfall & Dyer, 2016). Scriptures such as Deuteronomy 32:4,
Psalm 89:14, Micah 6:8, Amos 5:24, and Luke 11:42 all point to
the fact that a critical aspect of Christianity is social awareness and
social justice. With such rich teaching and authority as its foundation,
Christian schools should be at the forefront of developing students
who are socially aware and prepared to combat social issues. Yet even
where moral and character development are promoted, little time has
been devoted to the development of critical consciousness in students
(Adams, Monahan, & Willis, 2015). Luna de la Rosa and Jun (2019)
assert that critical consciousness is necessary to move Christian higher
education institutions from simply providing diversity awareness
to ensuring intercultural competency. This involves an openness to
difficult conversations about social issues and a campus-wide practice of
inclusiveness (Luna de la Rosa & Jun, 2019).
This paper examines the literature on critical consciousness
development and draws attention to factors that are necessary for
developing critical consciousness in students. Special attention is given
to creating a curriculum and school culture that result in students who
are critically aware and engaged in addressing social issues. A model for
critical consciousness development is provided with recommendations
for administrators, teachers, and curriculum designers.

Theoretical Framework
The concept of critical consciousness has its origins in Freire’s
observation of the Brazilian educational system. Critical consciousness
is the “deepening of the attitude of awareness” about social conditions
and issues (Freire, 2012, p. 109). It is the process by which individuals
reflect on and act to change their social conditions (Watts, Diemer,
& Voight, 2011). Freire describes critical consciousness as insightful
interpretation of social problems that results in action. It contributes
to the understanding of human dignity and social responsibility. Freire
(2012) notes that as students develop critical consciousness, education
becomes less abstract and students become more critically aware of their
world.
Developing Critical Consciousness | Stubbs & Hullinger
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Fostering critical consciousness is not a simple process. Freire
(2005) describes the development of critical consciousness as a
progression from semi-transitive to naïve transitive, and finally to
critical consciousness. In semi-transitive consciousness, the individual
cannot apprehend problems that do not relate specifically to their
biological needs as the main concern is survival. There is disengagement
from or lack of understanding of societal issues. Naïve transitive
consciousness is characterized by oversimplification of problems and
underestimation of humankind. As Freire (2005) explains it, “Naïve
transitivity is the consciousness of men who are still almost part of a
mass in whom the developing capacity for dialogue is still fragile and
capable of distortion” (p. 14). If this stage does not develop into critical
consciousness, it can lead to extremism (Freire, 2005).
“Critical Transitive Consciousness” or “critical consciousness” is
demonstrated by insightful interpretation of problems. The critically
conscious individual is not guided by emotions but uses reason and
sound judgement when analyzing problems: “The critically transitive
consciousness is characterized by the substitute of causal principles
for magical explanations; by the testing of one’s findings and by
the openness to revision; by the attempt to avoid distortion when
perceiving problems and to avoid preconceived notions when analyzing
them” (Freire, 2005, p. 14).

Critical Consciousness Development in Students
Studies reveal that developing critical consciousness in students
has a positive impact on their lives. Watts, Abdul-Adil, and Pratt
(2002) found that young men who cultivated critical consciousness
were empowered to critically analyze popular culture messages on
gender, culture, race, and social class. Rondini (2015) observed that
college students expressed commitment to social justice principles
after engaging in service-learning projects aimed at developing critical
consciousness. Wong (2014) notes that through critical pedagogy and
the development of critical consciousness, students can be convinced
to think differently and to challenge assumptions and practices. Wong
adds, “The results of this research give me reason to believe that I might
12
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have disrupted my students’ prior knowledge and influenced their
learning” (p. 59). Through the Social Justice Education Project, young
people of color were motivated to change their behavior, their school,
and society as a result of developing critical consciousness (Cammarota,
2016).
There is growing interest in the development of critical
consciousness of both teachers and students (Haynes, 2013;
McDonough, 2009; Weis, 2012; Riley 2014). Critical consciousness
contributes to educators positively impacting the lives of all students
and to developing students into change agents in society (Hawkins,
2014; Tunstall, 2011; Burrell, 2013; Silva & Langhout, 2011). This
concern for the development of critical consciousness in students
is reflected in international studies. Abednia and Izadinia (2013)
studied the impact of critical literacy on the development of critical
consciousness in students in Tehran. Through critical analysis of
passages, journal writing reflection, and group discussions, students
engaged in contextualizing issues, identifying problem areas, offering
solutions, and reconsidering their own previous concepts of issues.
Stewart and Gachago (2016) investigated the use of collaborative digital
storytelling to develop the critical consciousness of students in South
Africa and the United States. The study revealed that students desire to
connect with others locally and globally and that the sharing of stories
raises awareness of how hegemonic discourse impacts students. Stillar
(2013) examined the impact creative writing in English as a foreign
language class had on the development of critical consciousness of
students in Japan. Data show moderate success in participants viewing
critical issues from different perspectives.

Obstacles to Critical Consciousness Development
There are obstacles to critical consciousness development. Freire
(2012) notes that pedagogical practices and teacher perception can
serve as obstacles to the development of critical consciousness. Teachers
who view themselves as narrators or depositors and view students as
the listeners and depositories will hinder the development of critical
consciousness. Freire states, “This is the ‘banking’ concept of education,
Developing Critical Consciousness | Stubbs & Hullinger

13

in which the scope of action allowed to the students extends only as
far as receiving, filing, and storing the deposits” (p. 72). This kind of
classroom is teacher-centered instead of student-centered, and the
teacher views himself or herself as the one who has knowledge and the
student as one who knows nothing, which stifles creativity and critical
thinking skills.
Gay and Kirkland (2003) found that progress in the development
of critical consciousness can be hindered by both general and specific
obstacles. In a study conducted among teacher education students,
Gay and Kirkland observed general obstacles as a lack of understanding
of what constitutes self-reflection, a lack of quality-guided practice
opportunities, and the belief that teaching techniques are easily
transferable to all contexts and all populations. Gay & Kirkland (2003)
identified the following obstacles:
•

diversion or deflecting attention from the issue,

•

silence by avoiding participation in discussions, pleading
ignorance, or having a lack of exposure,

•

guilt without examination of the cause of the guilt or how to
move past it,

•

benevolent liberalism, the expression of remorse and
commitment to eradicating injustice without actually changing
personal and professional behavior.

Factors That Influence Critical Consciousness
Researchers have found spirituality, parents, peers, and teachers—
as well as the school’s curriculum—impact critical consciousness
development (Garrido, 2009; Diemer & Li, 2011; Silva & Langhout,
2011). A qualitative study on the influence of spirituality on the
development of critical consciousness found six patterns:
1. Suffering resulted in spiritual growth and critical consciousness
development.
14
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2. Spirituality raised the awareness that social injustice and
equality should be confronted as a community.
3. Spirituality and critical consciousness development led to a
critical analysis of oppression.
4. Liberation and transformation took place through spiritual
development and led to enhanced critical consciousness
development.
5. Spiritual journey led to discovery of the heart of critical
consciousness—praxis: action/reflection.
6. Spirituality led to a deeper understanding of the promotion
of social justice and equity as a Christian obligation (Garrido,
2009).
The combination of social and political support from parents and peers
was found to impact youths’ participation in social action and their perception of their capability to effect social and political change (Diemer
& Li, 2011).
Through a critically conscious curriculum, even younger students
can develop critical consciousness. In an ethnographic study of first
graders using an ethnographic, art-focused, and critical multicultural
curriculum, Silva and Langhout (2011) discovered that the first grade
teacher in the study was able to engage students in discussions about
social issues, offer students new ways of viewing their world, and
provide them with opportunities to help reduce social problems. The
teacher introduced students to an artist each week, and among the
artists were poets, musicians, painters, and choreographers. Through
the reading of stories, watching of documentaries, and viewing of art,
students learned about artists and how their race, ethnicity, gender,
special needs, and socio-economic status influenced their work.
Students discussed negative stereotypes, discrimination, and prejudice,
reflected upon their emotions, and engaged in social action.
Raising the critical consciousness of students requires educators to
understand their role in the process. Developing critical consciousness
necessitates at the very beginning that the teacher-student contradiction
be resolved: “The teacher is no longer merely the-one-who-teaches, but
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one who is himself taught in dialogue with the students, who … being
taught also teach” (Freire, 2012, p. 80). The teacher and students are
simultaneously teaching and learning.
The disposition of the teacher is essential to the development of
critical consciousness (Lee & Givens, 2012). Critical pedagogy cannot
take place without love that infuses dialogue. Freire (2012) notes that
love for others must be at the heart of dialogue and is, in fact, dialogue.
The teacher must be compassionate, competent, and committed (Lee
& Givens, 2012). Compassion enables teachers to assist students in
identifying barriers to their full potential and humanization and to
become advocates for students. Competent teachers know their students
and which teaching approaches, learning methods, and instructional
techniques to use for maximum effectiveness. Competence requires
the teacher and student to be engaged in the learning, and “[t]his kind
of competence relies on the cooperation of teacher and student to
engage in dialogue, which is at the heart of all democratic relationships,
and as students engage in a cycle of theory, application, evaluation,
and reflection, they become competent themselves in their own
movement toward social transformation” (Lee & Givens, 2012, p. 206).
Commitment denotes that the teacher views education as pivotal to
changing an unjust society and as a vehicle for intervening in the world
to effect change.
Teacher candidates can benefit from critical consciousness raising
strategies. In order “for teacher education programs to truly meet the
needs of Indigenous learners, or indeed of any learner, more value needs
to be placed upon encouraging critical discussions across disciplines
about how teachers’ behaviors, values, and teaching methods may
influence learner achievement” (Riley, 2014, p. 150).
Developing critical awareness among teacher candidates involves
promoting cultural competence, experiential learning, caring as
teaching practice, high expectations, respect for students’ cultural
identity, and thoughtfully considering and practicing newly acquired
knowledge. Moreover, teacher candidates should be educated on
practices promoting equitable classroom environments and the
influence that their biases may have on decisions and expectations they
have for students (Riley, 2014).
16

Journal of the Scholarship of Teaching and Learning for Christians in Higher Education
Vol 12, No 1

Teachers can be instrumental in bringing attention to inequalities
and promoting social justice (Palmer, Rangel, Gonzales, & Morales,
2014). They are strategically positioned to create equitable classrooms
and schools since they work closely with key constituents (Palmer et
al., 2014). The role of the teacher is to intervene in the world and to be
thorough and ethical in the presentation of knowledge so as to avoid
indifference to a perverse system (Freire, 1998).

Critically Conscious Curriculum
The literature is clear that developing the critical consciousness of
students must be a deliberate act. Social awareness and responsibility
must be interwoven throughout the curriculum and must be a part
of the culture of the school (Srinivason & Cruz, 2015). Berman
(2008) contends that developing students who are connected to their
communities and involved in improving their communities requires
schools to embrace civic engagement as the main goal of education.
Luna de la Rosa and Jun (2019) contend that in Christian higher
education institutions, developing critical consciousness begins with a
cultural audit, for example, a campus climate study. Data from such a
study can be used to implement changes where needed. Furthermore,
what is necessary is purposeful embedding of diversity throughout the
curricula to include faculty and students from marginalized groups
as well as to include diverse leadership; consequently, “compositional
diversity within the students and faculty is not enough; presidents,
governing boards, cabinet members, provosts, and deans must be
diverse for Christian higher education to represent the kingdom of
God” (Luna de la Rosa & Jun, 2019, p. 365). This recommendation
follows the example provided in Acts chapter 6 where the Grecian Jews
in the Early Church expressed dissatisfaction with the level of care
given to their widows. The leaders of the church responded by selecting
seven leaders, who—by their names—appear to all be Greek, to ensure
that the needs of the Grecian widows were met. Acts 6:7–9 (NIV) tells
us, “So the word of God spread. The number of disciples in Jerusalem
increased rapidly, and a large number of priests became obedient to
the faith.” Awareness, sincere concern for all groups, and diversity in
leadership results in exponential growth.
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Goerdt (2011) emphasizes global connections in the curriculum.
In a case study on the relationship between internationalized
pedagogy and critical consciousness development in undergraduate
social work students from the United States and Germany, Goerdt
found that the dialogic exchange between the students from different
nations resulted in movement towards the development of critical
consciousness. Participants expressed increased awareness of themselves
in relation to individuals from another part of the world, increased
motivation to learn more about social welfare policy issues, and
increased socio-political critical analysis. Instructional factors such
as topical preparation, opportunities for reflection, deliberation and
generative inquiry, a comfortable teaching environment that encourages
participation, conversational language, a collaborative learning format,
and the use of questioning were found to be instrumental in the critical
consciousness development of students.
Johnstone (2014) has promoted critical travel pedagogy as a means
of raising awareness about social justice issues. He describes critical
travel pedagogy as experiential learning and dialogue that aims to
raise global awareness and consciousness about oppression. Johnstone
has asserted that critical travel pedagogy results in the development
of empathy or “compassionate suffering” (p. 34). Participants in
Johnstone’s study on critical travel pedagogy reported having raised
critical consciousness as expressed in their commitment to promoting
awareness of oppression and global injustices despite personal
discomfort.
Jones (2019) warns that short term mission trips, study abroad,
and internships must not be mistaken for cultural awareness and global
competence. Without critical awareness and reflection, such learning
experiences can give a false sense of critical consciousness and global
justice. Jones states, “A mature critical consciousness related to global
learning features young people who are critically aware of their role in
the colonizer-indigene hyphen, especially in missions, who can name
and reflect upon this encounter with sobriety” (p. 59).
Wade (2007) contends that curricula aimed at developing
critical consciousness in students—and, in particular, teaching social
justice—must contain care and fairness as core themes. Students
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should be taught about social justice and should be empowered with
the skills, knowledge, and attitudes needed to help create socially just
communities. Social justice education must be “student-centered,
collaborative, experiential, intellectual, critical, multicultural, and
activist” (Wade, 2007, p. 8). Wade recommends that the elementary
social studies curriculum be divided into three categories: human
rights, democracy, and conservation. Students should be equipped
with two categories of skills: skills for reading the world and skills for
activism. Additionally, teaching for social justice entails using a variety
of teaching strategies. Wade promotes the use of thematic teaching,
children’s literature, questions, role-play and simulations, primary
sources, and visual and performing arts. Social justice education “cannot
stop at the classroom door” (p. 78) since “social justice education is as
much about learning from the community as it is engaging in social
action for the community.” (Wade, 2007, p. 79).
Berman (2008) has suggested that the curriculum must be designed
to empower students—particularly students from low socio-economic,
marginalized, and oppressed groups—so that they come to believe
in their ability to make effectual contributions to the lives of others
and to their communities. Berman (1997) notes that impacting the
socio-political participation of students through the overt and covert
curriculum calls for numerous environments:
•

an open classroom climate,

•

acceptance of controversy and conflict,

•

student participation in classroom and school decision-making,

•

classroom communities that emphasize care and cooperation,

•

direct engagement in the social and political arena,

•

a holistic view of the classroom structure,

•

a holistic view of the classroom that addresses what is taught
(content) and how it is taught (pedagogy).
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Researchers have argued that for the curriculum to truly be effective
in developing the critical consciousness of students, there must be
emphasis on critical action (Watts & Hipolito-Delgado, 2014). Watts
and Hipolito-Delgado have asserted that few theorists and practitioners
who have focused on the development of critical consciousness have
emphasized critical action—or sociopolitical action—as they refer to it.
Watts and Hipolito-Delgado (2014) recommend that programs aimed
at developing critical consciousness must have as the main objective
socio-political action because this component of critical consciousness
is the only component that has the potential to change social and
structural aspects of society. In cases where there might be age-based
constraints of students, developmental psychologists argue that more
emphasis needs to be placed on critical motivation through critical
reflection (Watts, Diemer, & Voight, 2011).
Tharp (2012) contended that while students want increased
awareness about diversity, they need to be guided in the process. Tharp
recommended the use of dialogical and experiential learning methods.
Dialogue and challenging conversations that allow sharing of diverse
experiences produce consciousness-raising and help participants to
“develop empathy while seeing themselves as interconnected to one
another” (Tharp, 2012, p. 31). Experiential learning includes privilege
walks, simulations of inequality, and icebreakers.
Critical consciousness development of students must involve
increased awareness of the structural and systemic domains of issues
(Jones, 2019). Expressing empathy for social issues does not equate to
critical consciousness. Students must be challenged to understand the
complexity of social issues so that they can effect real social change.
Jones expresses that a simplistic view or partial understanding of
social issues demonstrates the need for further critical consciousness
development.
Weber (2010) has promoted critical literacy as a means of
developing critical consciousness in students. Fictional stories can be
used to explore theories about modern society. Through individual
reading responses and group discussions, students were encouraged
to engage in dialogue, reflection, and action. The written responses,
which were completed prior to class, were shared in groups of three
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or four. Group discussions flowed into whole class discussions. Weber
found that students became more engaged in the class, increased in
their understanding of abstract texts, and progressed in their critical
consciousness development. She notes, “It would be naive to think
that critical consciousness immediately develops in my students.
Considering my own development, this is something that takes time
and effort, but by conducting class in this fashion, students catch a
glimpse of this possibility” (Weber, 2010, p. 359). Dialogue served as a
vital component in connecting literary fiction to real life.
Educators and researchers have promoted service-learning as an
effective way of raising social awareness and connecting students to
their communities (Berman, Bailey, Collins, Kinsley & Holman, 2000;
Winans-Solis, 2014). Winans-Solis investigated how service-learning
contributed to the development of critical consciousness in African
American males. Six themes emerged from this study, revealing that
while participants struggled to maintain their critically engaged visions
of self in the midst of their street culture and the hegemony of society,
they developed an awareness of oppressive structures, developed caring
relationships within the school that shifted negative perceptions of the
school, were empowered through service-learning, and formed a deeper
view of self and community. Winans-Solis (2014) reports, “Within the
nexus of community, service-learning was empowering as participants
were immersed in an array of responsibilities and roles, understood
how their actions addressed local issues, and had the opportunity to
contribute their knowledge and express their motivations for social
change. As a result, participants became invested in creating positive
change and developed a sense of responsibility for impacting their
community” (p. 617).
A reasonable conclusion to draw from the literature and study
findings is that a school’s pedagogical practices, extracurricular activities,
and overall culture must be considered in the critical consciousness
development of students. What is needed is a school where “caring
for others is a basic norm … and the curriculum integrates social and
political issues in didactic and experiential ways” (Berman, 1997, p.
155). Figure 1 illustrates four factors that affect—and thus must be
considered when setting an educational goal like this—are teacher
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disposition, extracurricular activities, written curriculum, and “hidden
curriculum” (i.e., indirect curriculum). All four should be taken into
account because they contribute to the success of an environment that
leads to the critical consciousness development in students.

Figure 1: Model of Critical Consciousness Development

Table 1 breaks down the four components—teacher disposition,
extracurricular activities, written curriculum, and hidden curriculum—
into qualities modeled by teachers, administrators, and staff (e.g.,
compassion and competence) and the hidden curriculum that includes
a school’s culture and structure of governance. Pedagogical practices
in classroom curricula include dialogue and discussion, reflection, and
experiential learning while extra-curricular activities involve student
participation in campus gatherings (e.g., music and special speakers)
and leadership roles in student government.
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Curriculum Components
Hidden
Curriculum

Teacher
Disposition

Written
Curriculum

Extra-Curricular
Activities

School Culture
Social awareness
and responsibility
(Srinivason &
Cruz, 2015)
Integration
of Spirituality
(Garrido, 2009)

Compassion
Care about
student
development
and advocate for
students (Freire,
2012; Lee &
Givens, 2012)

Themes of Care &
Fairness
Human Rights
Democracy
Conservation
(Wade, 2007)

Community
Engagement
(Berman, 1997)
Activities that
allow students
to cooperate and
collaborate with
others in the
community

School
Governance
Administration
and school boards
are committed
to critical
consciousness
development.
Student
involvement in
school decision
making (Berman,
1997)
The institutional
structure
encourages
a democratic
process (Berman
2017).
Parental
Involvement
(Diemer & Li,
2011)

Competence
Know students,
content, and
a variety of
instructional
strategies (Lee &
Givens, 2012)

Dialogue
Safe space for
students to share
their beliefs
and thoughts
on issues; to
engage in difficult
conversations
(Freire, 2012;
Berman, 1997;
Tharp, 2012; Luna
de la Rosa & Jun,
2019)

Student
Government
(Berman,
1997) Student
leadership and
decision making
opportunities

Composition
Student
population,
faculty, and
leadership reflect
diversity

Commitment
View educational
platform as
vehicle to
transform society
(Lee & Givens,
2012)

Critical Action
Taking deliberate
steps to address
social issues and
concerns
(Watts & HipolitoDelgado, 2014;
Wade, 2007)

General
Institutional
Gatherings
Including diversity
of speakers,
music, and
cultural practices
in events such
as chapels and
assemblies (Luna
de la Rosa & Jun,
2019)
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Curriculum Components
Hidden
Curriculum

Teacher
Disposition

Written
Curriculum

Awareness
Cultural
competence,
respect for
cultural
differences, selfreflection (Riley,
2014)

Reflection
Opportunities
to think about
your beliefs and
how they impact
you and others.
(Freire, 2012;
Watts, Diemer,
& Voight, 2011;
Jones, 2019)

Extra-Curricular
Activities

Critical Literacy
Examination and
analysis of texts
to understand
meaning and
messages related
to social issues
(Weber, 2010)
Experiential
Learning:
Critical travel
pedagogy
(Johnstone, 2014)
Simulations,
privilege walks,
(Tharp, 2012)
Service Learning,
(WinansSolis, 2014)
Internationalized
Pedagogy Global
Connections
(Goerdt, 2011)

Table 1: Curriculum Components
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Recommendations for Practice
The literature on critical consciousness provides several implications
for practice:
1. The curriculum should be designed to develop the critical
and analytical skills of students. Freire (2012) contends that
education aimed at developing critical consciousness must
be problem-posing, thereby stimulating critical thinking,
reflection, and action to transform injustice and inequities.
Attention must be given to the overt and covert curriculum
to ensure that biblical principles, caring, justice, and social
involvement are embraced and modeled by all constituents.
2. Classroom activities should include dialogue, reflection, and
an action component that connects directly to community
involvement. Administrators and educators must be purposeful
about including opportunities for participation in addressing
injustice and inequalities. Critical consciousness development
takes place most easily through experiential learning (Jones,
2019).
3. Teachers themselves must be critically conscious and must
be equipped with the skills needed to raise students’ level
of critical consciousness. Pedagogical practices, along with
teachers’ beliefs and values, should stimulate critical reflection
and analysis (Riley, 2014). Teacher training and professional
development should allow opportunities to engage in critical
discussions and self-reflection (Riley, 2014; Gay & Kirkland,
2003). Educators should also be provided with multiple
opportunities to develop and refine critical pedagogy, which
Freire contended is key to critical consciousness development.
4. Critical consciousness should be reflected through diversity of
the student population, faculty, and institutional leadership.
Students should be able to see critical consciousness modeled
by those who teach and lead them. Otherwise, social justice
and equity can be negated by what is done rather than what is
said (Luna de la Rosa & Jun, 2019).
Developing Critical Consciousness | Stubbs & Hullinger
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Abstract
Church music pedagogy has a rich history dating
back to the 9th century and is rooted in scripture and
ancient traditions. Changes over the centuries have been
gradual with incremental transitions; however, since the
introduction of pop and rock musical stylings to church
settings almost sixty years ago, changes have been swift and
dramatic. The advent of modern worship has left Christian
higher learning institutions scrambling to find a place where
the curriculum would be useful and relevant to the modern
21st century Church. This paper seeks to examine the
historical background of Christian church music pedagogy
while suggesting strategies for adaptation and transition to
the realities of modern church worship.
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Introduction

orporate church worship traditions date back to the time of the
Apostles and have roots in the ancient synagogues. The musical church
worship practices of today were not formed out of a void but are instead
an accumulation of Christian worship practices over time. Over the
centuries, a pedagogy developed that supported these practices. In
recent years, modern worship practices have developed away from the
tradition of organ, piano, and choir to one that favors drums, guitars,
bass, and keys—the modern rhythm section. Unlike the practices of
the past, which were adapted gradually, modern worship music has
trended at a much quicker rate. As a result, many Christian universities
that provided churches with worship pastors have seen great challenges
in meeting the need of the 21st century Church. The objective of this
article is to examine the rich history of church music pedagogy while
offering strategies and suggestions for collegiate programs moving
forward.

Limitations
This article does not address what happens to the more traditional
worshippers as churches and music departments focus on the modern
worship approach. Within the body of Christ there are worshippers
who come from different musical backgrounds and cultures. The focus
of this article is to help traditional collegiate programs transition to a
modern worship pedagogy. There should be further research to examine
how traditional, mainline, and even orthodox churches are dealing
with changes in worship and perhaps use that research to help church
collegiate music programs develop a pedagogical strategy.

A Brief History of Church Music Pedagogy
For many years Christian colleges and universities carried the
responsibility for developing worship pastors and song leaders for
Christian and ministerial service. This is a tradition that extends back
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to the 5th century church with the establishment in Rome of the Schola
Cantorum or “singing school.” This was an organization of singers and
teachers who trained boys and men as musicians and singers of the
church (Grout,1980). Although the teachings of Paul and the early
apostles left many of the activities of corporate worship to the discretion
of the local church bodies, it was made clear through the letters Paul
wrote to the churches in Colossus and Ephesus that singing was to
be a prominent part of the Christian assembly: “Let the message of
Christ dwell among you richly as you teach and admonish one another
with all wisdom through psalms, hymns, and songs from the Spirit,
singing to God with gratitude in your hearts” (Col. 3:16. NIV). This
admonishment from Paul ensured that singing was taken seriously by
the Early Church.
The writings of Paul as well as the worship practices of the Early
Church began a tradition that led to the establishment of the formal
music training programs of today, first in the European seminaries
and eventually in Bible colleges and Christian liberal arts colleges and
universities. As early as the 9th century, the organ began to find its
place in western Europe, quickly becoming the sound of musical church
worship (Stolba, 1990). This began a system of established pedagogy
for the instruction and performance of the organ in church liturgy.
Much like the singing schools of Rome, the formal instruction of organ
became necessary because of its critical role in the corporate worship of
the early Roman Catholic church.
The piano arrived several centuries later in the middle of the 18th
century with rich literature quickly developing. Soon composers such
as Mozart and Beethoven began composing works that even today
are part of a classical pianist’s standard repertoire. With the Industrial
Revolution in the 19th century and the emergence of a European
and American middle class, many people could afford a piano, which
quickly became the preferred parlor instrument. This advancement
not only gave the common person access to an elite instrument, it also
helped to create a music publishing industry as well as an established
standard pedagogy for piano and vocal instruction. Like the Schola
Cantorum of the 5th century, music conservatories and schools sprang
up in Europe and eventually the United States.
Transitions in Collegiate Church Music Pedagogy | Brown

33

From the time of its arrival, the piano was seen by most as a
secular instrument and did not become a regular part of standard
church worship until the 20th century. Western music tended to
compartmentalize the secular and sacred, and piano music was seen
by most as something more for the concert hall or saloon. Choir
director Charles Alexander is credited with introducing the piano
into the worship service during his partnership with D.L. Moody
protégé Reuben (R. A.) Torrey. They worked together as part of a
worldwide evangelistic team at the turn of the 20th century. Years later,
Charles Fuller, who served for a time under R. A. Torrey’s ministry in
California, featured the stylings of William Attwood in his popular
nationally syndicated radio show The Old-Fashioned Revival Hour.
Fuller’s show was popular in the early part of the 20th century, and he
was known for having an innate sense of what would sound best on
radio (Smith, 1949). At its peak in the 1950s, Fuller’s show reached
an estimated 20 million people. This meant that any instrument
featured would have a sizable audience. Fuller’s musical team not only
introduced piano but also the B-3 Hammond organ to the listeners,
routinizing previously unutilized instruments to many mainstream and
evangelical churches (Towns & Whaley, 2012).
The Church has a rich tradition of choirs and choral music
extending back before the Renaissance with monastic chants. This
tradition developed to the point that churches such as St. Mark’s
cathedral in Venice were built with choir lofts around the parishioners,
giving them a type of canonical surround sound effect. For the
European Roman Catholic church, the choir may have been intended
to duplicate the sounds of heaven, but for early protestant Scottish,
English, and American colonial churches, the reason for developing
choirs was much different: the reinforcement of congregational singing.
Until Vatican II in 1963, the Catholic mass was performed
in Latin, leaving much of the singing duties with the choirs;
however, Protestant reformers Martin Luther and later John Calvin
conducted their services in the common vernacular and introduced
congregational singing as a regular part of corporate worship. Luther’s
approach included the composition of new hymns with instrumental
accompaniment. Calvin believed that instrumental music should be
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forbidden in church and only allowed unaccompanied, metrical Psalms.
John Knox, a protégé of Calvin, brought Reformed Theology to the
British Isles and is considered the father of the Presbyterian church.
The Presbyterians continued to practice the congregational singing of
unaccompanied metrical Psalms. Although they were making a joyful
noise, many observers felt the emphasis was on “noise” rather than joy.
In 17th century Holland, the organ was introduced to the Reformed
churches for purposes of improving the singing, which one observer
described as “more like howling and screaming rather than human
singing” (Temperley, 1981, p. 514). This issue of bad singing was also a
challenge in the American colonies. Eventually churches in England and
the colonies combatted the issue of discordant congregational singing
with the establishment of singing schools and choirs. Essentially the
choir could help the congregation by filling the sanctuary with musical
harmonies and pleasant melodies.
Music schools at Christian universities developed programs adapted
from the traditional university model, which incorporated a classical
approach to the training of worship pastors. Future song leaders were
instructed in such tasks as conducting, choir rehearsing, and piano and
organ playing. These university music programs were created to meet
the demands and needs of church worship music. Until the 1990s and
perhaps a bit later into the early 2000s, students graduating from these
programs were adequately prepared for church service. Although church
music was not necessarily classically based, particularly in evangelical
circles, the similarities were close enough that classically trained worship
pastors were relevant and useful. Local church leadership could hire a
recent church music graduate and be confident that the new candidate
could perform their duties. This began to change with the advent of
what many call “modern worship.”

The Introduction of Modern Secular Styles into
Church Music
For the purposes of this article, the term “modern worship”
refers to corporate worship that is stylistically modern pop music
and utilizes a full rhythm section—drums, bass, acoustic and electric
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guitars, and electronic keyboards. Modern worship has its roots in the
1960s and early 1970s in what many call the “Baby Boomer Revival.”
Many of these stakeholders were hippies and other members of the
counterculture who were characterized as having non-traditional values
(Towns & Whaley, 2012). In particular were the baby boomer’s taste
for rock and roll music. During this time, several youth musicals were
written, including two called Tell It Like It Is and Natural High. Written
by Kurt Kaiser and Ralph Carmichael, they are considered the first
rock and roll musicals for the Church (Towns & Whaley, 2012). Kaiser
and Carmichael showed that modern sounds had potential in a church
setting.
Perhaps the most significant contributors to the creation of early
modern worship were Calvary Chapel, the Jesus Movement, and the
Maranatha record label. Although the Jesus Movement was a national
phenomenon in the late 1960s, most agree that Calvary Chapel in
Costa Mesa, California, was an epicenter. The pastor, Chuck Smith, led
a revival where nearly all the participants and stakeholders possessed
the values of the younger generation. Smith believed that his growing
congregation needed its own musical expression. Researcher and
theologian Wen Regan noted, “Chuck Smith’s embrace of the Jesus
people and the subsequent surge of Jesus music at Calvary Chapel
dramatically grew the church in the late 1960s and early 1970s.
Starting in 1969, Calvary Chapel saw large increases in attendance in its
weeknight Bible study for youth, Sunday morning and evening services,
and in particular in its church sponsored, monthly Saturday night rock
concerts” (Regan, 2015, p. 172). The lack of new and relevant hymnody
for the Jesus people combined with the enthusiastic creation of new
music inspired Smith to create the Maranatha record label in 1971.
Maranatha was an important facet of the Jesus Movement and became a
source of music to which a younger generation of new worshipers could
identify. This label is considered the roots of Contemporary Christian
Music (CCM), as well as the modern praise and worship genre.
The Jesus Movement inspired the rise of the independent churches
with a move away from traditional denominations. At the same time
other labels began to emerge such as Sparrow, Myrrh, and Vineyard.
Vineyard was unique in that it was a network of churches as well
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as a label. The Vineyard churches were characterized by a freestyle,
spontaneous worship and greater charismatic demonstrations of the
gifts of the Holy Spirit. The Vineyard label was established to provide
songs and music for the network of churches, which currently has
over 600 Vineyard churches in the United States and more than 2400
worldwide (https://multiplyvineyard.org.). Vineyard music found its
way into non-affiliated churches and over time became the standard for
many independent and denominational churches. By the end of the
1990s, there was a growing number of labels and church production
companies featuring non-traditional worship music, which utilized
a rhythm section rather than the traditional organ, choir, and piano
combination. This included Integrity, the Passion movement, New
Life Church of Colorado Springs, and perhaps the most influential
stakeholder of the late 1990s and also today, Hillsong from Sydney,
Australia.
Modern worship music from the early 2000s had many similarities
to the alternative rock sound popular at that time. It was guitar driven,
usually with a syncopated acoustic guitar rhythm but also with distorted
Nirvana-like driving electric guitar rhythms. The drum style was
characterized by a driving rock beat. Keyboard was primarily electronic
and took an underlying, supportive role with an ethereal chordal style
called a “pad.” Electric lead guitar hooks were melodic with minimal
blues influence. Many urban and Southern gospel groups and churches
of the previous generations had rhythm sections, but they tended to
have more of a rhythm and blues foundation with such musical devices
as blues scales, shuffles, and dominant seventh chords. The emerging
music of modern worship was a more British alternative rock style
emulating sounds from artists such as Brian Eno, U2, and Cold Play
and had a much more modal approach—a stark contrast to the bluesbased gospel styles associated with urban and Southern gospel church
music.
Churches soon began to design their sanctuaries to accommodate
the new style. Up to that point, a public address (PA) system could
be relatively simple, often with only a handful of microphone inputs
being used. The new musical style created new demands for public
address with pastors working to figure out a way to have CD quality
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sound with a manageable volume level. Evangelical pastors quickly
saw the intergenerational potential for the new worship style with
many creating modern worship services at different times on Sunday
morning. Eventually even mainstream denominational churches such as
Methodist or Presbyterian began having “blended” services and, in some
instances, separate modern worship services. This change in church
music styles created a demand for qualified worship leaders or pastors
with a knowledge of the new musical worship practices and a solid,
biblical formation of worship.

The Challenges of Traditional Christian University
Music Programs
As trends changed in worship practices, it was obvious the
universities that had traditionally trained worship pastors for church
work were not prepared to adapt their programs to the new worship
paradigm. In the book Hungry for Worship, worship pastor and author
Lavon Grey wrote, “As worship culture made monumental shifts,
colleges and seminaries dismissed the changes as passing fads or trends.
While churches adopted modern expressions of worship, educational
institutions continued teaching traditional approaches, often ignoring
the changes taking place” (Page & Grey, 2014 p. 72). Grey’s concern
was not the traditional Christian and evangelical college’s ability to
provide good training for classical music and the fine arts, but that the
church music training these colleges provided over the years was not as
focused on the new church trends, creating a gap of qualified worship
leaders going into the ministry. Consequently, “by the end of the
twentieth century, many church leaders viewed formal music education
as irrelevant to the modern worship movement. The result was
declining [college] enrollment, increased tension between academics
and practitioners, and a diminished influence on a new generation of
worship leaders” (Page & Grey, 2014, p. 72).
The traditional Christian music college not only provided
musical training and education but also coursework in theology and
ministry. By the time a church music candidate graduated, he or she
had successfully completed theology and ministerial courses—as well
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as music courses—in preparation for the ministry. Grey’s concern
for the present is that many modern churches are hiring musically
talented worship leaders who have bypassed the educational process
and may not have the theological training many church leaders have
taken for granted (Page & Grey, 2014). The absence of formal training
underscores the need for Christian collegiate music departments to
have worship curriculum that both prepares the student musically and
theologically for the demands of the 21st century church. A successful
modern worship music program should create pedagogy that treats
the rhythm section with the same degree of seriousness that the organ,
piano, and choir have garnered in the past, but at the same time, the
modern worship music program should include other elements such
as theology, ministry, and pastoral leadership. The musical practices of
the Modern Church may change, but the theological elements remain
steadfast. (See Appendix A.)

Strategies for Creating Rhythm Section Curriculum
Fortunately for Christian university worship music programs,
there are secular music colleges with modern and commercial music
programs that recognize modern music styles—and the instruments that
produce them—as legitimate. Musicians Institute (MI) of Hollywood,
California, and Berklee College of Music of Boston, Massachusetts, are
two schools that have utilized the non-traditional approach to musical
instruction for many years. Additionally, there are several music colleges
that feature jazz and even pop, country, and rock styles as performance
options. These programs should be studied by Christian universities
serious about creating relevant worship music programs. Many of their
ideas can be adapted to training the worship leader in musical excellence,
musicianship, and proficiency in much the same way these concepts have
been applied to the traditional church music tracks. It is important to
keep in mind that in many instances, the way pop or rock musicians learn
is very different from that of the traditional classical student. Often it is
by watching and copying as opposed to reading and memorizing. For
these learners, the reading music often takes a backseat to aural listening
skills (Green, 2002). These skills are learned and reinforced in group band
settings.
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The Importance of Qualified, Experienced Faculty
A quality program starts with qualified personnel. This may be
the most difficult because people with a combination of higher music
education and modern worship skills are required. Successful programs
have faculty with sufficient education and practical experience. The best
fit is degreed people who have led worship or have been part of a worship
team. Much of what is taught is experiential, and faculty that can create a
real-world scenario generally are the best fit. Worship music training will
always have a vocational aspect to it, and the best instructors tend to be
the ones who lead worship or participate in its production as a vocation.
Additionally, faculty who are actively involved with church worship will
have a better sense of the university’s mission and theology. The challenge
is finding the faculty with strong worship leadership experience and
proper higher education credentials.

Worship Rhythm Section Performance Labs
For the traditional music performance major, there are proven
methods coming from decades and even centuries of pedagogy. From the
time traditional performance majors are freshmen, they are compelled
by curriculum to perform as often as possible. It is these performances
that give the developing performance major the confidence and poise to
prepare them for professional world performance. Even the traditional
approach has a vocational aspect in that it teaches a physical skill. It is
important to keep in mind that from a purely performance perspective,
a worship leader at a medium-sized church with several services may
take the stage more often than student who graduates with a traditional
performance degree. Those studying worship should have a regular venue
in an academic setting where they can perform both self-accompanied
and with a rhythm section or “worship band.”
Both the Musician’s Institute and the Berklee College of Music have
regular performance venues with pop or rock bands as a regular part of
their curriculum. For MI vocal performance majors, regular ensemble
performing is required. The final project is a public showcase with a
live band where the performer is required to demonstrate the ability to
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book a show, create musical charts, and assemble a press package (MI
Course Catalogue, 2021). Contemporary music performance is taken as
seriously at Musician’s Institute as classical studies might be at any elite
music school in the United States. Berklee has many of the traditional
elements, but there is still a focus on contemporary ensemble playing
with most performance majors having a senior recital with a full band.
Berklee emphasizes versatility, and performers are required to demonstrate
a number of modern, contemporary styles.
There are many ideas and concepts that a modern worship program
could adapt from schools and programs such as MI and Berklee. There
should be an emphasis on performing with a group, and like the MI
students, worship students should have the opportunity to select
repertoire, create relevant scores, and rehearse a worship band. Collegiate
music programs should design curriculum that allows every worship
candidate this live band opportunity. The ability to assemble and rehearse
a band for weekly Sunday worship is one of the most important things a
worship leader does in addition to his or her pastoral duties. For worship
leaders, keeping a quality band in place may require offering a scholarship
or some type of curriculum where students from other academic areas can
receive ensemble credit. A live band component to a collegiate worship
program could bring a real-world element to the curriculum while adding
a certain level of excitement and enthusiasm. (See Appendix B.)

Speaking the Language of Drums
and the Rhythm Section
For the traditional sacred music student, there was always a
connection to the piano. Nearly all music majors are required to pass
a piano proficiency, and in some Christian traditions, worship pastors
were required to have some type of training on the organ. Like the
piano or organ in traditional church worship, the need for a competent
drummer is critical for modern worship. Twenty or thirty years ago it
might have been a novelty to see a drum set in a church, especially a more
mainstream church, such as Presbyterian or Methodist. These days, nearly
all churches have a drums, electronic keyboards, and amplifiers. New
churches are now designed with the sound reinforcement and media in
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mind. Any worship leader or pastor who enters the ministry today will
need specific knowledge about drums, rhythm sections, media, and PA
systems. Training and education in these areas should be as deliberate as
choral and organ training has been the since the time of Schola Cantorum.
For many worship leaders and also musicians who play in pop and
rock bands, knowledge of creating musically tight bands has occurred as
a result of trial and error. Terminology and rehearsal strategies should be
imbedded in the curriculum. Future worship leaders should understand
terms such as half-time feel, shuffle, or 16th note groove. These concepts
should occur in an academic setting as well as situations where students
work with live bands. Most colleges music majors are required to take
a conducting class where they learn to conduct choirs and orchestras.
Although there may be some churches where a worship leader regularly
conducts choirs and orchestras, many only work the rhythm section and
frontline singers. The rhythm section, particularly drums, must be given
the same type of attention choirs, pianos, and organs have received. The
development of a professional sounding church worship band may be
the most important task a church worship leader will accomplish, and in
many instances, they are hired out of college with the expectation that
they will be able to accomplish this task.

Understanding the Roles of the Rhythm Section
and Technology in Modern Worship
It is essential to teach future worship leaders and pastors how the
rhythm section instruments fit together. Acoustic guitar, electric guitar,
electric keyboard, bass, and drums all have specific roles that should be
defined as part of the curriculum. Sacred music degrees included classes
designed to help the student understand the essentials of rehearsing and
directing an excellent choir. The same seriousness should be applied to
teaching the worship leader the roles of rhythm section instruments and
how they interact and work together in modern worship music. Although
much of modern worship music is harmonically less complex than
church music of the past, playing it well in a band can be difficult and
requires each member to have a competent skill level. It also requires the
worship leader to understand how to regularly bring the elements of the
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rhythm section together to create a level of excellence. This requires an
understanding of leadership principles. These principles and techniques
should be part of the music curriculum.
There was a time when technology in churches was fairly minimal.
The public address system was simple with a few channels for
microphones. For many churches there was no need for a sound engineer.
These days, other than the pastor, the sound engineer may be the most
important staff member because the worship music, non-musical
audio, video, lyrics, social media, and any other type of media that can
be imagined are interconnected. Even smaller churches with limited
budgets find it difficult to ignore the need for a good PA system and the
capacity to stream live on social media platforms. With the integration
of technology in modern worship, pedagogy must include courses
covering live sound and streaming audio. Because of the impact of the
Covid-19 pandemic, there is speculation that many churches will need to
continue streaming technology due to some congregants never returning
to in-person worship, thus relying completely on streaming technology
(Roso, Holleman, Chaves, 2020). The role of the worship leader is
quickly becoming that of a producer; consequently, the expectation of the
pastoral staff is that the worship leader will be able to execute musically
and technologically excellent and flawless corporate worship service every
Sunday morning. This development means that technology, especially live
sound, needs to be part of a collegiate worship music curriculum.

Conclusion
If the writings of the Apostle Paul are any indication, music has
always been an important and critical element in the Christian corporate
worship. As early as the medieval period there were schools for proper
church singing. These early institutions formed many of the church’s
musical practices, especially those related to the choir and organ.
Although these elements started with the Roman Catholic church,
many of them transcended the Reformation and remerged in protestant
churches in the form of organ and choral music. The result was a
pedagogy based upon piano, organ, and choral music. The techniques for
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teaching these skills have been utilized for centuries. On the other hand,
the rhythm section—drums, guitars, bass, keys—in a church setting has
been around for only a few decades.
Creating effective collegiate music pedagogy requires a paradigm
shift. In many cases, undergraduate music programs have not taken
non-classical approaches to musical instruction and performance with the
same focus and, as a result, have been reluctant to take modern musical
styles seriously. This reluctance has created an unfortunate rift between
Christian college educators and church pastors who need worship leaders
who can assemble a modern church worship program. This has forced
pastors to find non-traditional singers and musicians to fill the role of
worship leader. These non-traditional worship leaders may not only lack
certain musical qualifications, but also may not have proper theological
training or even biblical knowledge. Christian university music
departments have the potential to play an important role in the training
and development of modern worship leaders if the faculty is able to find
a way to adapt centuries of established pedagogical practices to a modern
setting.
First of all, the years of traditional church music pedagogy do not
change the fact that the modern church has undergone a dramatic
transformation in terms of its corporate worship practices. Colleges that
fail to adapt to a marketplace that has already changed run the risk of
being outdated or irrelevant. There are several strategies that could be
employed by Christian university music departments to address. First,
the faculty could treat worship majors with the same degree of seriousness
given to other majors. There may be a misconception that since modern
worship music is musically simpler, the people who regularly lead worship
do not require the same level of instruction or intensity. Performance
majors are often required to practice two to three hours a day, and even
more at a conservatory. From a pure performance standpoint, a worship
leader often performs as regularly as any professional musician in that
they routinely lead worship several times a week. The modern worship
student should approach his or her studies with the same level of intensity
and professionalism.
Second, in terms of curriculum, the worship band must be treated
the way the church choir has been since the creation of formal church
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music programs. Many modern churches do not have a traditional
choir or, if they do, the choir has more of a frontline singer support
role with no intricate parts or offertory anthem. It is the rehearsing
and performance of the rhythm section or worship band that becomes
a worship leader’s most critical weekly task. There may be as many as
seven or eight different band members required to play together with
musical proficiency and professionalism. Each element of the band—
drums, bass, guitars, keys—should be embedded in the curriculum
with the student receiving multiple opportunities to learn each of
them. The student should have several opportunities throughout the
undergraduate experience in the form of performance labs or something
similar to practice preparing worship bands for real-world church music
presentations. In other words, the worship leader must be trained to be a
band leader.
Finally, the changing roles of the worship leader in the modern
church must be addressed in the curriculum. The traditional worship
pastor focused on the choir and usually had organ and piano. Some
churches might have had an orchestra or rhythm section, but these groups
would have probably been in support of the choir. The modern worship
leader is more of a television producer; in fact, with social media live
streaming, there is an expectation that a church can manufacture a service
that is more like a television show. It is, more often than not, the worship
leader who is expected to be proficient in all these different areas. It is not
enough for the Christian collegiate music programs to teach music; there
must certainly be a technology component to assure that the graduating
worship leader can effectively meet all the roles.
With a realistic approach, it is possible to have the traditional and
modern work together in parallel. The older ways of learning do not have
to be thrown out; however, collegiate Christian music educators need to
address the reality of modern worship styles or risk becoming irrelevant.
The rich tradition of music education does not need to go away but
instead could be transformed and adapted. Music educators can bring
established ideas to modern corporate worship curriculum and create a
system where all learners can grow and benefit.
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Appendix A
Sample Degree Plan
CHRISTIAN UNIVERSITY
DEGREE: Bachelor of Science in Music (B.S.)
MAJOR: Worship Leadership
and Leadership

SAMPLE DEGREE PLAN SHEET

SEMESTER COURSE
TAKEN

CODE

COURSE TITLE

TOTAL HOURS REQUIRED
Hours in general education
Hours in major
Hours in electives

CREDIT

SEMESTER COURSE

HOURS

TAKEN

CODE

001, 004, 005

0
1

MUS
MUS

001, 004, 005

MUS

061-075, 080-086

Ensemble Group

1

MUS

MUS

101

Music Theory

2

MUS

MUS

103

Aural Skills

2

MUS

105

Music Production Intro

1

THE

104

Spirit Led Life

COMP 102
COM

101

GEN

150

099

CREDIT
COURSE TITLE

FRESHMAN Semester 1
Music Forum
Applied Music/Class Voice, Piano1 or Guitar

MUS
MUS

120
46
71
3

HOURS

FRESHMAN Semester 2
Music Forum
Applied Music/Class Voice, Piano1 or Guitar

0
1

061-075, 080-086

Ensemble Group

1

102

Music Theory

2

MUS

104

Aural Skills

2

MUS

160

Live Sound Fundementals

2

2

THE

105

Spirit Led Leadership

2

English Composition II

3

THE

299

Theology Intro

3

Speech Communication

3

PE

155

Phys Ed

1

Introduction to Christian Education

1

099

14

16

001, 004, 005

SOPHOMORE Semester 3
Music Forum
Applied Music/Class Voice, Piano or Guitar

0
1

MUS
MUS

MUS

061-075, 080-086

Ensemble Group

1

MUS
MUS

099

001, 004, 005

SOPHOMORE Semester 4
Music Forum
Applied Music/Class Voice, Piano or Guitar

0
1

MUS

061-075, 080-086

Ensemble Group

1

099

MUS

228

Contemporary Theory

2

MUS

165

Lighting & Projection for Music

2

_____

____

Foreign Language

3

MUS

309

Worship and Biblical Foundations

3

_____

_____

Civics

3

BIB

261

Imtro to New Testament

3

____

Laboratory Science

4

____

Phys Ed Activity

BIB

222

Intro to Old Testament

3

BIB

306

Hermeneutics

3

PE

____

Phys Ed Activity

0.5

PE

16.5

JUNIOR Semester 5
098

0.5
14.5

JUNIOR Semester 6

MUS
MUS

001, 004, 005

Forum for Worship Majors
Applied Music/Class Voice, Piano or Guitar

0.5
1

MUS
MUS

001, 004, 005

MUS

061-075, 080-086

MUS
MUS
MUS

098

Forum for Worship Majors
Applied Music/Class Voice, Piano or Guitar

Ensemble Group

1

MUS

061-075, 080-086

Ensemble Group

1

89

Modern Music and Ministry Ensemble

0

MUS

089

Modern Music and Ministry Ensemble

0

208

Music in World Cultures

3

MUS

130

Music Appreciation

3

452

Worship in the Modern Church

3

MUS

207 or 210

Worship Skills for Keyboard or Guitar

2

DRAM 215

Intro to Theatre and Drama

3

MUS

320

Songwriting

2

CCC

321

Pastoral Counseling

3

MUS

245

Technology and Live Worship

2

PE

____

Phys Ed Activity

0.5

MUS

451

Worship Ministry and Leadership

3

15

0.5
1

0
PE

____

Phys EdActivity

0.5
15

MUS
MUS

001, 004, 005

SENIOR Semester 7
Forum for Worship Majors
Applied Music/Class Voice, Piano or Guitar

0.5
1

MUS
MUS

001, 004, 005

SENIOR Semester 8
Forum for Worship Majors
Applied Music/Class Voice, Piano or Guitar

MUS

061-075, 080-086

Ensemble Group

1

MUS

061-075, 080-086

Ensemble Group

1

MUS

089

Modern Music and Ministry Ensemble

0

MUS

089

Modern Music and Ministry Ensemble

0

MUS

389

Pratices of the Music Industry

3

MUS

333

Worship Showcase

2

MUS

417

Designing the Worship Service

3

HUM

____

Humanities

3

MAT

232 or 325

Quantitative Knowledge

3

MUS

____

Music Elective

3

____

Science Elective

3

MUS

420

Worship Internship

____

Phys Ed Activity

0.5

PE

400

Phys Ed Activity

PE

098

098

15

Participation in graduation exercises

0.5
1

3
0.5
0
14
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Appendix B
Course Descriptions
Live Sound Fundamentals: A study of the basics of Live Audio,
including the fundamental skills necessary to work, in the live event
industry. Lectures are supported by practical hands-on application.
Lighting and Projection for Music: An in-depth study of concepts,
equipment, and techniques associated with modern lighting and video
presentation. Includes aspects of the appropriate use of related software
and hardware. Lectures are supplemented with and supported by practical, hands-on application.
Worship and Biblical Foundations: Provides a Biblical, theological,
and practical examination of worship and prophetic leadership in the
ministry of the Church. Provides practical, contemporary demonstration of this Biblical concept, which was demonstrated in Old Testament
Hebrew worship, the life of Christ and the New Testament Church, by
exposing students to the practices and concepts of worship throughout
2,000 of Church history.
Modern Music and Ministry Ensemble: This is a character-building
course for everyone who is called of God to impact this generation
through music and the arts. It will focus on the essential qualities
required of those called to worship leadership, as well as providing practical training relating to music ministry. It will provide sound Biblical,
theological, and practical principles that will prepare the student for a
fruitful life and ministry.
Forum for Worship Majors: A course giving students opportunities to
share views on worship and to dialogue with music representatives, professional music ministers, recording artists, studio musicians, professors,
and pastors.
Worship in the Modern Church: A course presenting various worship
trends in the twenty-first century church.
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Worship Skills for Keyboard or Guitar: Focus on developing skills
needed for leading worship using guitar or keyboard for accompaniment in a modern worship setting.
Songwriting: A study of the compositional techniques, contemporary
harmonization, arranging tools and popular song forms suitable for the
small ensemble. Particular attention is given to writing and arranging
for the church ensemble.
Technology and Live Worship: An in-depth study of concepts, equipment, software and techniques associated with the musical needs of the
contemporary worship platform and modern music in general. Lectures
are contrasted with and supported by practical, hands-on application.
Worship Ministry and Leadership: A study of various methods of
organizing and administering the music program of the church.
Practices of the Music Industry: A broad survey of the music industry,
this course not only discusses the practices of music labels but also deals
with such things as copyright, touring, and royalties including mechanical, performance, and those associated with CCLI.
Designing the Worship Service: This course focuses specifically on the
designing, creating, and conducting a worship service.
Worship Showcase: This is a final project where the worship student
designs a worship service complete with all the elements associated with
a church service. The service is performed in a forum that is open to the
public.
Worship Internship: The candidate for graduation spends a semester
working with in a real church shadowing the worship pastor and staff.
The object is for the student to get hands-on training, which will have a
real-world application.

Transitions in Collegiate Church Music Pedagogy | Brown
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————————————————————————
Dr. Christopher Brown has served as guitar coordinator at Oral Roberts
University since 2002. He recently received a doctor of worship studies from
Liberty University and has recently taken the responsibility of worship coordinator for ORU’s worship program. Besides worship curriculum his interests include guitar performance, music production, and commercial music.
In addition to his doctorate, Dr. Brown has a MM in from the University
of Oklahoma, a MS from Abilene Christian University, and a BM from the
University of Mary Hardin-Baylor. He can be reached at chbrown@oru.
edu.
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Q&A:
CHRISTIAN, COMMITTED, AND CALLED: AN
INTERVIEW
Linda Gray, Oral Roberts University

Key Words adapt, teaching methods, divine appointments, called to teach,
advice, retirement

Abstract
After teaching in a Christian University for more than 40 years,
three professors who are retiring and have received emeritus
status reflect on how students have changed over the decades and
how they—as professors—have had to adapt to meet the needs
of an ever-changing student body. The three professors were
asked four questions: (1) how have students changed during the
last four decades, (2) how have the professors adapted to meet
the changing needs of students, (3) what was one unexpected
thing each professor learned once they started teaching, (4) what
advice do the professors have for those still teaching in higher
education or just starting out in a teaching career, and (5) what
can those who are no longer in the classroom pray about for
those who are still teaching?

T

Introduction

he Journal of the Scholarship of Teaching and Learning for Christians
in Higher Education seeks to support Christian educators by providing
a forum for an exchange of research, educational resources, and ideas
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in order to encourage excellent teaching for the benefit of the students.
The Journal’s mission for Christian educators is—in part—the following
statement:
Called by God, Christian educators allow their faith to influence
(either directly or indirectly) all that they do in and out of the
classroom. They transform their students by inspiring love for
God and others and by stimulating intellectual curiosity and
creativity. The ability to teach is a gift from God, and those who
are truly called to teach have a desire to see learning take place
(https://digitalshowcase.oru.edu/sotl_ched/aimsand scope.html).
Three such teachers answered the call and dedicated themselves to
a career in educating and connecting with students. Much has changed
in U.S. culture in recent decades, requiring teachers to adjust their
methods of reaching students who are markedly different from their
parents’ generation.

The Interview
Until the last few decades, it was more common to find American
workers who had spent their entire adult lives working for a single
company in the same location; however, in recent decades, Americans
have been more likely to move to other states or even change careers.
Do you know people who have spent 40 or 50 years working in the
same bank building or an elderly couple who spent their entire married
lives running a restaurant they had started decades earlier? How long
have you been teaching where you currently work? How much longer
do you plan to walk the same halls of academe? Twenty more years?
Thirty-five more years?
The three emeritus professors answering questions in this Q and
A segment have taught at Oral Roberts University (ORU) for more
than 40 years each. Considering the university first opened its doors
to students in the mid 1960s, these faculty members have taught the
majority of the years that ORU has been in existence. To see three
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senior professors who have devoted the majority of their lives to serving
in one academic institution retire in the same year is bittersweet for any
university.
Dr. John Korstad was Senior Professor of Biology when he retired
this year after having taught undergraduate students for 42 years at Oral
Roberts University in Tulsa, Oklahoma. He earned bachelor degrees in
both geology and biology, two master’s degrees (one in environmental
science and one in zoology), and Ph.D. in Zoology. Since becoming a
professor at ORU in 1980, he served as the Honors Program Director
from 2001-2013, served on the editorial board of seven professional
journals, spent two sabbatical years conducting research in Trondheim,
Norway, and taught the limnology (lake ecology and management) at
the Au Sable Environmental Institute in Michigan every summer since
1996, except for the 2000 Covid shutdown. Dr. Korstad is a prolific
researcher and author or co-author of dozens of scholarly articles and
has presented over 75 talks at professional meetings. Every two years, he
teaches a marine biology course, and the lab portion is completed by a
week spent diving in the Caribbean.
Dr. Even A. Culp was Senior Professor of Media and
Communication at Oral Roberts University at the time he retired
in spring 2022. He earned a B.A. in Communication, an M.A. in
Instructional Design and Media in 1975, and his doctorate in 1987.
During his 44 years at ORU and besides teaching, he created the
Center for Faculty Excellence and was its director for 10 years, and he
directed the Online Curriculum and Media Development Team for five
years. Dr Culp also created the MultiMedia Institute at ORU, where
students experience all aspects of media during an immersive year. He
has been recognized with numerous awards, including five Telly awards,
Professional of the Year by the Oklahoma Governor’s Commission, Best
of the Region by the College and University Personnel Association, the
Dean’s Award for both Innovation in the Classroom and for University
service, and the ORU Alumni Award for Professionalism in the
Classroom.
Professor Laura Holland was Senior Professor of Theatre when she
retired last month after 46 years as an Oral Roberts University faculty
member. She earned a bachelor’s degree in communication from ORU
Q & A | Gray
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and a master of fine arts degree in theatrical arts from the University
of Oklahoma. Professor Holland served 12 years as the Chair of the
Communication, Arts, and Media Department and then six years
as the Chair of Theatre, Dance, and Visual Arts Department. While
chair, she launched the dance major, several enhancements in student
facilities, and has been awarded numerous drama and teaching awards.
Outside of ORU, Professor Holland has been an active member of
CITA (Christians in Theatre Arts), participated in CITA conferences,
and served as Chair of the Board of Directors. She has also directed
approximately 95 plays, designed sets and/or costumes for over 100
plays, and served as Artistic Director for Discoveryland’s Oklahoma!
Question: Each of you has taught at ORU for more than four decades,
and a lot has changed in education, lifestyles, and American society
since the 1970s. Dr. Korstad, what are some changes you’ve noticed
in students over the years you’ve been teaching?
Dr. Korstad: Many students in the last five to ten years are underprepared for the academic work needed to succeed in challenging
majors at ORU and other colleges. Most haven’t been academically
challenged or taught how to persevere in learning material that
isn’t simply presented to them, and they don’t know how to take
the necessary steps in looking up information themselves through
various sources. Mentors can point students in the right direction
to look up information they need and not compromise the learning
process by simply giving them the answers directly.
Question: Dr. Culp, have you noticed a decline in student preparedness
like Dr. Korstad mentioned—that students are entering higher
education without the academic skills previous generations had and
that they need to succeed in college?
Dr. Culp: Yes, I’ve noticed that students are coming to college with
weaker writing and analytic skills than students used to have.
Certainly, this is not true for all, but there definitely is a trend in
the general population. Another difference is that over the years,
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students seem to have less resilience, have shorter attention spans,
and they are more easily distracted. Recently, too, it seems that
students expect any explanation or excuse to be adequate for
missed assignments or class absences. Accountability is waning, and
students appear to feel less responsible for their academic work.
Question: To accommodate this changing student body that the two of
you have mentioned—both in their degree of academic preparation
and in their social and emotional well-being—explain or describe
one or two changes you have made to how you teach over the years.
Dr. Culp: I have had to reinvent my teaching strategies every five
years as the student population changes both in the skill sets and
expectations they bring to the class and the larger world we live in.
Over the years I’ve moved away from delivering content to creating
learning events where students must apply the content at a higher
level of learning. I’ve learned that students want to participate in
the process and be connected to the teacher, fellow students, and
ultimately the content in a relevant context.
Dr. Korstad: Slowly but surely, I’ve continually had to learn how to
recognize each student’s strengths and weaknesses. Some have
amazing IQ but less EQ (emotional quotient). They may know
every answer and let everyone know that they know, or they may
be more introverted and reticent to share. Others think they know
the answer, but when you ask them to explain something, they can’t
do it accurately. Still others don’t want to be challenged to learn,
often sit at the back of the room, and look at their phone or take
a nap and are physically—but not mentally—present. When I am
sensitive to the Holy Spirit’s leading, I have learned—and desire to
keep learning—creative ways to help each of those students grow in
all areas.
Prof. Holland: Something I’ve finally done the last two years I taught
was change how I take roll. I know it sounds simplistic, but I
Q & A | Gray
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decided to do two things. I am a quote-a-holic. I love quotes, so
I created a roll sheet that had a “quote of the day” at the top of
the page. Then, rather than the students just signing their names,
I asked them a question about themselves that they could answer
instead. Some questions were very simple, such as “What is your
favorite color,” or “What’s your favorite flavor of ice cream? Then
I would ask some serious questions like “What positive ways do
you use to handle stress?” or “What do you fear the most?” This
last semester I had a student from China, and her answer to the
fear question was “I am afraid I won’t be able to go home.” Their
answers gave new insight for me to better understand and get to
know my students. I like this also because as the roll sheet is passed
around, other students can read each other’s answers and share a bit
more about themselves.
Question: Sometimes in life, what we think a new job or new
friendship or new season in life will be like turns out to be different
from what we had anticipated. What was one unexpected thing you
learned once you started teaching?
Dr. Culp: Though it may seem simplistic, I realized I was not there to
teach content; I was there to teach people. Therefore, mentoring
students within the class and beyond the class with the lifelong
orientation became more meaningful both to the students and to
me.
Faculty have various seasons of their life. To enjoy the richness
of the teaching profession, it’s important to adapt to the various
seasons of your professional career. Early on I connected with
students easily because I was so close to their age. In my 40s and
50s I was a taskmaster knowing I needed to prepare my students for
the competitive media industry. Finally, in my 60s I connected with
my students through utilizing a mentoring approach.
Question: Yes, realizing that people/students should be the teacher’s
focus helps everyone understand the caring human connection
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within the classroom environment. School is not just facts; it’s a
community of people.
Dr. Korstad, you already had teachers in your family, so you may
have had a better understanding of the life of a professor than
others starting out in the teaching profession. What, if anything,
did you encounter that you had not anticipated?
Dr. Korstad: Yes, I grew up in a family of teachers, so I knew that I
would enjoy this profession. Coming to ORU in August 1980 and
now reflecting on the past 42 years, I realize that I have absolutely
loved every aspect of teaching and mentoring students. I realize that
professors who submit themselves to the Lord’s guidance can be
used as pastor-teachers. We are all part of the process of what the
Lord prophesied to Oral Roberts in 1963: “Raise up your students
to hear My voice, to go where My light is seen dim, My voice is
heard small, and My healing power is not known. Even to the
uttermost bounds of the earth. Their work will exceed yours and in
this I am well pleased.”
Question: Each of you was called to teach, and each of you has
answered that call by devoting 42 years or more of teaching at
ORU. As a retiring professor with decades of teaching experience,
what advice can you offer to aspiring or newer faculty members—
perhaps something you wish someone had told you when you were
new to the profession? Professor Holland, let’s start with you.
Professor Holland: There are three things I’ve learned that I’ll pass on
here, but they’re not in any particular order:
•

Don’t be afraid to abandon your lesson plans when the Holy
Spirit urges you off topic. I can’t tell you how many times I tell
a story that feels like it has nothing to do with the subject I’m
teaching that day, and then a student will approach me after
class and tell me that was just what the student needed to hear.

Q & A | Gray
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•

Don’t resent or ignore “divine appointments.” So many
times—especially when I had a really tight schedule—someone
would come across my path and need something that required
my time, help, or information. Every time I chose to allow
the pressure of my schedule take a back seat to the need at
hand, God worked out my schedule, and many of those
“appointments” were beneficial to both of us.

•

See your classroom, your office, and your computer (in my case
the costume shop, the scene shop, and the stage) as your altar.
When you see all your labor as a sacrifice of praise, then you do
your job very differently. You can handle the downsides of the
job like the endless meetings and paper work as part of your
praise, and you usually have a grateful heart when you count
the blessings of the job.

Dr. Culp: Here is some advice I can add:
•

•
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Teach with passion for your students, the content, and your
profession. If you aren’t enthused yourself, why should you
expect your student to be?
Create a safe classroom where discussion and transparency are
encouraged.

•

Utilize instructional strategies that allow students to perform at
higher levels of thinking (e.g., application, analysis, synthesis)
rather than to simply regurgitate basic content. Provide other
relevant experiences that connect students with the real world,
such as projects, student presentations, case studies, and
internships.

•

Approach assessment as a form of collaboration and feedback
to develop the student professionally rather than merely as a
grade.

•

All assignments and projects must have clear instructions,
including grading-performance criteria with individual
accountability.
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Dr. Korstad: Let me add a couple of items:
•

Respect those in authority but never compromise what you
sense the Lord is calling you to do.

•

“Don’t just do the minimum that will get you by. Do your
best. Work from the heart for your real Master, for God …”
(Colossians 3:23 Msg).

Question: Congratulations to all three of you on your well-earned
emeritus status as you retire and begin a new season of life. Your
dedication to helping raise up two generations of students to
discover God’s call on their lives and preparing them to carry out
that call will continue to bless them in their lives and careers. I
thank you for sharing these words of wisdom—gleaned from your
own 40+ years teaching at a Christian university—to encourage and
advise professors still in the process of providing a God-centered
university education.
Dr. Korstad, how might those of us who are no longer in the
classroom pray for our Christian colleagues in higher educators and
who are still in classrooms around the world?
Dr. Korstad: I am praying for the Lord to give them even more energy,
excitement, joy, peace, and sense of purpose in everything they do
as the Holy Spirit leads them into continued areas of ministry. May
those divine appointments be a beautiful aroma of Christ in them,
the hope of glory.
The Lord has continued plans for all of us, so my humble prayer
is that Jesus will continue to increase, and we will continue to
decrease every moment of every day.
“Now to Him who is able to [carry out His purpose and] do
superabundantly more than all that we dare ask or think [infinitely
beyond our greatest prayers, hopes, or dreams], according to His
Q & A | Gray
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power that is at work within us, to Him be the glory in the church
and in Christ Jesus throughout all generations forever and ever.
Amen” (Eph. 3:20-21 AMP).
————————————————————————

Dr. Linda Gray is Professor Emerita of English at Oral Roberts University
where she has taught composition, linguistics, technical writing, and education courses for more than 35 years. She has served as president of the Arts
and Sciences Faculty Senate and of the Education Faculty Senate as well
as the chair of the English and Modern Languages Department. She has a
B.A. in Linguistics from California State University-Fullerton, an M.A.
in Theology from Fuller Theological Seminary, and an Ed.D. in English
Education from Vanderbilt University. Dr. Gray can be reached at lgray@
oru.edu.

60

Journal of the Scholarship of Teaching and Learning for Christians in Higher Education
Vol 12, No 1

reviews
How Shall We Then Care? A Christian Educator’s
Guide to Caring for Self, Learners, Colleagues, and
Community. By Paul Shotsberger and Cathy Freytag,
eds. Eugene, OR: Wipf & Stock, 2020. 212 pp. ISBN 13:
978-1-5326-8240-7 (hardcover) $46

H

ow Shall We Then Care? presents a Christian perspective of Nel
Noddings’ (2002) care theory—the need to care and to be cared for
by others—by expanding the theory to include mutual recognition
and assent by both parties for love to be recognized and experienced
(p. 2). In this enlightening book of essays—edited by Paul Shotsberger
and Cathy Freytag—authors address varying themes and points of
view supported by research, scripture, and a robust explanation of
Christ’s mandate to love within the Church and the world (Matthew
22:34–40).
In the first chapter, “What Can Christians Learn from Care
Theory?,” Sean Schat and Cathy Freytag introduce some surprising
elements. General statements of the Church’s failing could be tempered
and supported with relevant data for both sides of the argument.
Perhaps a perspective that includes the auspices of the biblical care
model and an understanding of scriptures (2 Corinthians 3:6) could
be addressed in a future edition. In the discussion of care theory, a
fair argument is presented that the recipient must perceive the care as
it is intended, like the Golden Rule: “Treat others as you want to be
treated.” The role of the Holy Spirit in this model of care could be a
helpful addition. Part IV of this chapter is certainly an ideal, but the
section requires more coverage of relevant information, especially to
support generalizations. It seems that anyone could learn from the care
theory inclusive of an absolute truth and biblical framework.
In “The Successful Communication of Educational Care” (chapter
2), Sean Schat discusses findings of a study of adolescent students’
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perceptions and experiences of care offered by teachers. Of the
significant findings from the care theory, educational care literature,
and the research study, this review focuses only on the research findings.
Three theories emerged: (1) teacher-caring behaviors as touchstones
for resources, (2) the successful communication of care, and (3) a
six-stage process of communication of care resulting in a transformed
relationship. Implications include “no-fault failure,” a term implying
the acceptance of failure to care (p. 27). One wonders about the model’s
applicability to all students because some students have complex and
varied needs to be supported by profound interventions. A section on
training requirements and time commitment to fulfill this “complex,
complicated and messy process” (p. 28) would be helpful.
In chapter 3, Anna Berardi and Brenda Morton write about
“Trauma-Informed School Practices [TISP] in Response to the Impact
of Social-Cultural Trauma.” The TISP triphasic recovery model
acknowledges Noddings’ work, adapting it through a trauma-informed
lens. TISP provides a “welcome and inclusive environment [and] …
relational safety and well-being” (p. 45) and is informed by attachment
theory. They state that “attuned mentoring is essential for psycho-social
growth and development …” (p. 45), especially between caretaker and
dependent child. The chapter briefly discusses the neurobiology of
unmitigated stress and trauma. It makes a strong point that “a constant
state of alarm … [hampers the] brain’s capacity to self-regulate states of
alarm and calm” (p. 47–48). The TISP model consists of three phases:
safety and stabilization, remembrance and mourning, and reengagement
or reentry. Essential TISP elements are (1) connecting—partnering with
parents and guardians to speak into the growth and development of
the child through (2) coaching— building the skill of social-emotional
self-regulation, and (3) commencing—student engagement in academic
activities and navigation of “socio-emotional relational challenges.”
TISP implementation requires a commitment to becoming an expert in
the inculcation of significant principles to aid in adoption. The model’s
implementation is an educational system responsibility and not a rapid
process. Practical insight is provided for K-12 education system levels
in inclusive change management process elements. Since the strategies
could be applicable in any setting, an indication of how this model is
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distinctly for the Christian educator would be helpful.
Chapter 4, titled “Game-Based Teaching Methodology and
Empathy,” presents a study of the influence of classroom climate and
teaching methodology on ethics education. A student role-playing
game-design team approach is adopted in a doctoral-level course, both
online and face-to-face. Findings from structured interviews of students
and the professor were categorized using preset codes: (1) student
engagement, (2) applications of participants, (3) empathy development,
(4) faith impact, and (5) reaction to professor modeling. Interviews
evidenced commonalities, and additional categories emerged from
the coding (see pp. 78–81). The discussion of the coding indicates an
overall positive experience, but one wonders about the study’s outcomes
on a larger scale with appropriate adaptations and more defined
variables. Both the student and professor interview identified large
class sizes as a barrier to implementing the course. A further question
to consider is whether ethical dilemmas would occur in more complex
scenarios. Discussion of support systems that may be needed in real-life
ethical decision-making situations could provide additional insights.
The chapter ends with reflections by the doctoral candidates on the
course design’s impact on learning ethics.
Empathy is presented as a strategy for teaching and interacting
with students in Danielle Bryant’s essay “Empathy as a Christian
Calling,” which is chapter 5. Profound empathy is espoused as the
preferred mode. The ACTS model—Actively listen, Communicate
back, Think with empathy, and Speak a response—is introduced as a
useful strategy for bridging understanding with students. This model
compares with Noddings’ model encouraging students’ engagement in
empathy one towards another, which was successfully introduced to
students using role-play. Brain research and the fit of the ACTS models
provide specific support for the steps of the ACTS model. For example,
mirroring is found in the second ACTS step—communicate back—and
the empathy gap is part of the think-with-empathy step. This simple
model can be integrated into any classroom, but scenarios illustrating
ACTS implementation in intensive classroom environments could be
helpful.
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Chapter 6 is David W. Anderson’s essay “The Ethic of Care and
Inclusive Education,” which considers the “head, heart, and hands
model” (p. 114), necessary for inclusive education, and adds “habits”
to the model. The “heart,” which is a teacher’s convictions, guides
“hands” and “head” to develop “habits” common among Christian
teachers and reflected in teacher preparation programs. An argument
for an ethic of care in the classroom is also provided, considering
rationales by psychologists and ethicists Kohlberg and Gilligan on moral
development and Noddings’ moral education. The theology for caring is
drawn from the book of Genesis. The application of caring to teaching
is through definition—teaching is caring, a role that extends beyond
teaching and is seen as spiritual, self-giving, love and care, and extends
to ethics. Characteristics of such classrooms include compassion,
presence, interdependence and hospitality, relationship, authenticity,
and service. These are valid characteristics, but some require extensive or
well-planned adaptations.
In chapter 7—“Inclusion and the Ethic of Care: Our
Responsibility as Christian Special Educators”—author Alicia Watkin
discusses students with individualized education programs (IEPs),
legal requirements, and benefits, followed by a brief discussion on
teacher-student relationships and communities based on the love
commandment in Mark 12:30-31 and as pertinent to IEPs. She
argues that the emphasis of special teacher education should be on
interdependent relationships instead of being seemingly adversarial.
Using Schat’s application of interpersonal dimensions and Palmer’s
community of truth studies, she pushes for care for both special
students and teachers. Practical ways to show care were provided, but
could be strengthened by more research to validate them.
Michelle C. Hughes’ essay “Dispositions: Real-Time Active
Practice” (chapter 8) focuses on disposition development from preservice programs to the first years of teaching. The findings of the
study reveal that dispositions built self-awareness and are recognizable.
Disposition development is a professional choice for reasons such as
being grateful, teaching strengthening, and professional development.
Also, dispositions are developed with purpose (e.g., to build
relationships with colleagues) and could be practiced with self, students,
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and other teachers. Reflection is deemed to be an essential. It would
be helpful to describe how these dispositions are especially needful
for Christian educators if the goal of developing dispositions is to
provide care in K-12 education. Attention to the breadth of disposition
definitions could perhaps also be beneficial.
In chapter 9, “Self and Soul Care: Spiritual Practices to Sustain
Teaching,” Stephanie Talley emphasizes this must-have for all Christian
educators. Conversations infused with faith sustain teaching practices
with an end goal of restoration. Keeping Sabbath is offered as a
disposition (i.e., God’s rest and the need for protective boundaries).
Spiritual practices sustain teaching practices that teacher educators
should model. In this very practical chapter, consideration could be
given to the inclusion of an evaluation of these types of interventions
for new teachers and how success can be measured.
The final essay is “Caring for New Teachers Once They Leave
Campus” by Elaine Tinholt. Supportive relationships are an essential
supportive element for entering the teaching profession. Such caring
helps new teachers understand the impact of a demanding environment
on their roles and understand the collaborations that can help them
meet the demands. Pedagogy and methods coursework are two key
fundamentals supported by the scholarly literature. New teachers
benefit from reflective practice (for one’s own well-being and when
seeking advice from mentors), constructive feedback, induction support
services, and supportive communication with administrators and
veteran teachers.

REFERENCES
Noddings, N. (2002). Educating moral people: A caring alternative to
character education. Teachers’ College Press.
Shotsberger, P. & Freytag, C. (2020). How shall we then care? A Christian
educator’s guide to caring for self, learners, colleagues, and community.
Wipf and Stock.

Reviews

65

————————————————————————
Dr. Kezia Daniels is Director for Education Accreditation, Initiatives,
and Instructor for dissertation research at Oral Roberts University’s College
of Education. She holds a B.Sc. in Biochemistry (1994) from the University
of Greenwich and a master’s degree in human resources (2003) from
Southbank University, both in the U.K. She holds three degrees from Oral
Roberts University: a M.Mgt. in Non-Profit Organizations (2007) a M.S.
in Curriculum and Instruction (2017), and an Ed.D. in Educational
Leadership (2015). Dr. Daniels can be reached at kdaniels@oru.edu.

66

Journal of the Scholarship of Teaching and Learning for Christians in Higher Education
Vol 12, No 1

From Research to Teaching: A Guide to Beginning Your
Classroom Career. By Michael Kibbe. Downers Grove, IL:
Intervarsity Press, 2021. 151 pp. ISBN 13: 978-0-83083918-6 (PAPERBACK) $20

R

eading Michael Kibbe’s From Research to Teaching: A Guide to
Beginning your Classroom Career feels like a relaxed conversation with a
good friend who regales you with stories about a fun trip, interspersed
with moments for self-reflection. Despite a lightness in the writing tone,
the author skillfully engages readers in discussing some serious topics.
Like the authors of most how-to books, Kibbe designs easy-to-travel
pathways for readers and skillfully places signposts along the way to help
them stay the course.
All too often, new college professors are thrust into the classroom
and expected to survive with little or no preparation or support.
Kibbe attempts to prepare unsuspecting new college professors,
including those who are still engaged in graduate studies, by drawing
a clear picture of what they are most likely to encounter and, more
importantly, how they can prepare for the unexpected. His account
of feeling overwhelmed during the first year of teaching is one among
several that reflect how well he remembers the struggle of being a new
college professor. He uses his wit and personal anecdotes to help new
college professors walk this new, unfamiliar path of teaching, which is a
far cry from the familiar, dusty hallways of research.
The book is divided into two parts that collectively address what
teachers must do and know. Kibbe submits that although new college
professors are experts in their chosen fields, they often lack training in
the art and science of teaching. In this first part of the book, he presents
a step-by-step, just-in-time training guide on how to prepare to teach,
how actually to teach, and how to reflect meaningfully after teaching.
Then, in the second part, he lays the foundations of what college
professors must keep in mind as they prepare to teach.
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Part One
In chapter one, Kibbe highlights four tasks that readers should
perform to transition from graduate student to college professor. First,
he encourages graduate students to finish their degrees, despite the
challenges of teaching. Then he advises readers to read pedagogical
research in order to garner “a set of resources that you can return to
again and again” (p. 17). He also underscores having pedagogical
mentors who are excellent teachers, forthright, available, personally
invested, and in different phases of their careers. Kibbe makes two more
suggestions: “Always aim for a target that you’ll never reach, and you’ll
always have something to look forward to” (p. 31) and work at being
prepared to teach.
In chapter two, Kibbe describes aspects of in-class performance
such as being a performer and storyteller, having a personal signature—
“the thing that makes you memorable” (p. 44), taking risks by trying
new things, and knowing the center or goal of each lesson. He likens
the latter to the relationship between a Sierpinski triangle (Online
Fractal Tools, n.d.) and its fractals, and to the alignment of the chapters
of a dissertation to its thesis. Kibbe declares that although teachers have
numerous options regarding what to include in a lesson, they should
predetermine the goal or center around which “every pedagogical act is
oriented” (p. 67) in relation to a given lesson.

Figure 1: “The Sierpinski triangle is a fractal described in 1915 by Waclaw
Sierpinski. It is a self-similar structure that occurs at different levels of …
magnifications” (Parsons, p.1).
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In chapter three, Kibbe stresses the importance of systematically
documenting self-reflection and evaluations of classroom occurrences,
emphasizing that “If you don’t write it down, it never happened” (p.
69). He also recommends a sabbath: “a stretch of time in which mind
and body are enjoying what’s being done instead of doing it” (p. 76).

Part Two
Next, Kibbe turns his attention to four things new professors
should know: Their mission and method, community, limitations, and
power. He emphasizes that readers will be best able to determine their
mission after having some teaching experience. Kibbe also proposes
that new professors develop a plan or method to achieve their identified
mission. He recommends that the method incorporates the teacher’s
“delivery (mechanism), appearance (mannerism), surroundings
(environment), and focus (centerpiece)” (p. 86).
Kibbe identifies students as a primary group to know in the
academic community. He recommends learning their names, initiating
and fostering appropriate in-class and out-of-class rapport with
them, and creating learning opportunities that will challenge them
intellectually and personally without making assumptions vis-à-vis
their intellectual abilities in relation to their maturity. In subsequent
chapters, he notes the negative impact that pursuing an academic
career can have on one’s family. Therefore, he suggests intentionally
establishing a work-life balance and regular family dialogues prior to
accepting extra work commitments. He also recommends being an
active listener, knowing one’s limitations, establishing boundaries, and
observing sabbath to avoid burnout, failure, and ineffectiveness. Kibbe
makes a salient argument in support of the need for new professors to
encircle themselves with a variety of people to help with maintaining a
healthy work/life balance, remaining teachable, and keeping a healthy
and humble view of themselves. Furthermore, Kibbe advises new
professors to avoid career sprints and the temptation to bite off more
than they can chew.
As he closes this discourse, Kibbe reminds readers that God holds
teachers to a higher level of accountability than other professionals
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because of the impact of their speech on their audience. He identifies
a teacher’s influence in the following way: “The best teachers can do
the most damage because their words have the most power” (p. 113).
Therefore, “those of us who teach should be the most discerning when
it comes to whether or not we should say something in a public venue”
(p. 117).
Kibbe concludes the book with the admission that he is still in the
process of learning how to implement his practice recommendations.
He exhorts readers to treat the work as a guide on the journey towards
the goal of continuous improvement. He also pleads with graduate
schools to be more thoughtful and strategic in the way teaching loads
are assigned to new college professors.

Implementation
Kibbe reminds novice professors that “teaching, like any other task,
involves three phases: preparation, execution, and reflection … [r]inse,
repeat” (p. 6) and then lists practical steps for each stage of the process.
These steps include “having a signature” (p. 44) and taking risks
despite the risk of potential failure. Many faculty in higher education
have not had pedagogical training and could benefit from professional
development training that incorporates some of the principles Kibbe
highlights.
A key piece of practical advice emerging from this book is the
reminder to “take a sabbath.” In a world where being busy is the norm,
the author reminds readers to take this practical step. He reiterates
that sabbath is not a time to work hard at something else other than
academics; instead, it is a time when one is intentional about a break,
where one does something different, such as spending time with people
who are not in academics or turning off all communication devices.

Discussion
A primary strength of this book is its easy-to-read style. It feels like
the kind of book that an exhausted, newly-minted, researcher-turnedfaculty can read without being bogged down by the extensive footnotes
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and cross-references that one is used to navigating. The ideas and the
resources in the appendices are practical and easy to apply. In a time
when professors struggle to integrate faith and learning, Kibbe directs
faculty to establish a Christian foundation by identifying one’s personal
mission in the classroom and aligning it to the Greater Mission—
“fellowship with the Triune God.”
Other strengths include the author’s ability to use his tongue-incheek humor, with statements such as “I know you’d rather be writing
that next earth-shattering journal article that four people will read”
(p. 74). This helps alleviate any anxiety or pressure that readers may
experience while discussing some of the issues. Kibbe addresses the need
to balance one’s personal and professional life and challenges Christian
faculty members to be mindful of the power they wield because of their
positions.
An identifiable weakness in the work is the lack of examples from
different disciplines. Kibbe draws on examples and anecdotes from the
theological content in which he teaches to tell his story. However, a new
faculty member from another field may not be able to connect to these
examples and thus may not be able to take full advantage of the ideas
presented. Another weakness is the absence of conversation surrounding
culturally responsive pedagogy. If Kibbe had written this book for a
global audience, he could have incorporated principles, practices, and
strategies that new faculty members should consider as they begin their
teaching careers.

Recommendations
This book is recommended for consideration in all teacher
preparation institutions. The highlighted principles could be
incorporated in training programs designed to help prepare and equip
teacher candidates to navigate their initial years in the classroom more
successfully. The work would also be an excellent resource to include in
the training of teachers in the Teach for America program. Overall, this
book would serve as a practical, resource-filled guide for teachers with
different experience levels, as a refresher for the more seasoned professor,
and as a relaxing but beneficial weekend read for new teachers.
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I

n an age where much is being made about the term “identity” and its
varying implications, it is high time that a biblical statement be offered.
That is exactly what the author of this work does. In Identity in Action:
Christian Excellence in All of Life, Perry Glanzer provides a work that is
not only theoretical but highly practical. This holistic approach attempts
to encompass every aspect of college students’ lives as it relates to their
living what Glanzer calls the “excellent” life. In contradistinction to the
multitudes of images and words that bombard students today, this work
is a welcome respite. The thesis is succinct yet profound: “God calls us
to excellence in all our identities” (p. 20). Hence, the guiding principle
of “identity excellence” (p. 20) is coined and used throughout the book
to act as a goal for both college students and professors. For students, the
book might act as a practical guide for finding their identity in living the
excellent life. For professors, it might be used as a tool to stimulate their
students towards such an existence.
The aforementioned identity excellence is to be sought by tapping
into one’s inherent motivations, which are tied to and derive their
impetus from specific core identities that all Christians possess. First
and foremost, identity for a follower of Jesus is founded and identified
in Christ and him alone. He is seen as the truest and finest example
of one who understood and lived the excellent life. He was, is, and
forever will be that life (p. 37). Thus, the book makes presuppositions
that apply uniquely to Christian students and professors. The identities
presupposed are discussed in the first three chapters, which comprise
Part I, titled “The Primary Identities God Gives Us”:
Identity #1 = Being made in God’s image.
Identity #2 = Being a brother or sister in Christ.
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Identity #3 = Being a member of Christ’s body.
A healthy, scripturally based treatment is given for each of the
above identities. The book does not come across as stuffy, religious,
preachy, or out of touch with current students’ realities. Quotations
from modern and post-modern singing groups and media personalities
are interspersed with regular quotations from C.S. Lewis and G.K.
Chesterton, all synthetically intertwined to support the biblical
foundation from which the author’s thesis and substantiating points are
derived.
In Part II, titled “Specific Forms of Identity Excellence,” Glanzer
provides examples of identity excellence in 10 separate areas where
students are challenged to live out their true, God-given identity with
excellence. The author calls these areas where a student should strive for
excellence as “forms.”
The first two forms are a good place to start. Form #1 (chapter 4)
is “Being an Excellent Neighbor” (p. 67). To live excellently within
the context of this form, the student is encouraged to live with a
roommate—an international student or someone on their floor
with whom they might have had conflict—and practice redemptive
forgiveness (p. 74). Form #2 (chapter 5) is “Being Excellent in Your
Work” (p. 79). To live excellently within the context of this form, the
student is encouraged to set academic goals and find a mentor (p. 85).
The next two forms might seem to be opposites. Form #3 (chapter
6) is “Being an Excellent Friend” (p. 89). To live excellently within the
context of this form, the student is encouraged to make a commitment
towards being a quality friend—one who practices “redemptive and
restorative friendship” (pp. 98-100). Form #4 (chapter 7) is “Being
an Excellent Enemy” (p. 103). To live excellently within the context
of this form, Glanzer encourages students to respond to their enemies
in an uncommon fashion. The author wisely states that what sets “…
Christians apart is not their lack of enemies but, instead, how they
respond to their enemies” (p. 105). Glanzer then offers practical steps
towards achieving forgiveness and Christ-like love.
The next two chapters and forms deal with relationships between
men and women. Form #5 (chapter 8) is titled “Why You Won’t Find
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Ladies and Gentlemen in College” (p. 115). In this chapter, students
are encouraged to live with excellence by looking to the Bible’s standard
for ladies and gentlemen rather than conforming to the standards set
by contemporary culture. The author elucidates this by stating that “…
God also made men and women to bear the image of God in unique
ways” (p. 117). Form #6 (chapter 9) is “Being an Excellent Romantic,
Friend, and Lover” (p. 129). To live excellently within the context of
this form, Glanzer encourages students to press into agape love and
faithfulness. A powerful and guiding statement is given to encourage
each gender in their pursuit of excellence in regards to this form,
especially as it relates to sex and agape love:
Agape love means different things for the genders with regards
to sex. For men, one of the highest forms of love is to control
perhaps the strongest male desire for the sake of one’s wife
and also for one’s potential offspring …. For women, learning
to practice agape love involves forsaking one’s desire to be
momentarily wanted and desired by a man—doing this for the
sake of one’s own self, the man and one’s future children as well.
(pp. 138–136)
The next three forms discuss the topic of stewardship. Form #7
(chapter 10), “God’s Steward” explains how to live excellently by
challenging students to eat, sleep, work out, and generally live healthy
lives as an excellent service to their identity. A memorable statement to
that effect is that it is possible to “… turn evil days into good days—
days filled with fulfilling God’s purposes” (p. 152). Form #8 (chapter
11), “Stewarding God’s Gifts,” promotes responsibility within the
context of one’s belongings. Students are encouraged to treat—faithfully
and responsibly—the finances and possessions that God has given
them. The third form on stewardship is form #9 (chapter 12): “An
Excellent Steward of Your Skin Tone and Its Culture” (p. 171). To live
excellently within the context of this form, the student is encouraged to
“… interpret our lives’ experiences regarding race and ethnicity through
the lens of God’s story in order to discover the virtues, practices,
mentors, and models who can help us live out God’s vision for ultimate
racial redemption” (p. 172).
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Lastly, form #10 (chapter 12) is titled “What We Will Die and
Compromise Ourselves for?” (p. 185). To live excellently within this
form, the student is encouraged to see that regardless of one’s citizenship
on this planet, his or her ultimate citizenship is in Heaven.
The conclusion, titled “Identity Prioritization” (p. 199), offers a
challenge to review these forms and—within the context of a Christcentered existence—work out a plan to live excellently in all of them.
While it might be a daunting task, the author provides ample fodder to
accomplish it, leaving his readers with this final encouragement: “From
reading this book, I want you to begin to understand what it means to
be excellent in every area of your life. Then I want you to think about
how to go about redeeming these different identities as best you can” (p.
202).
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I

n this treatise—Forming Ministers or Training Leaders? An Exploration
of Practice in Theological Colleges—Anthony Clarke presents an excellent
exploration of the education and training of seminary students preparing
for a future as pastors and preparing for ministry in the United Kingdom.
In the preface, Clarke articulates the context of this work as moving
toward change, involving denomination reviews, restructuring the
university, obtaining government funding, and broadening change
in theological education. He considers the great benefits of teaching,
theology, and a ministerial context offering an opportunity to reflect on
one’s own experience and practice of ministry (p. ix).
In the first chapter, “Practice and the Pastoral Imagination,” Clarke
asks the question “What should be done now?” His primary purpose
of this book is to educate Baptist ministers in the UK, such as dealing
with the daily tasks woven as deep questions about self-understanding,
theology, and ministry, out of which practice emerges, and practice
continues to shape one’s developing theological understanding (p. 2).
As Clarke states it, the aim is to bring together two areas: the practice of
ministry and the practice of preparation that takes place in the training
of ministers. The word “practice” becomes an important word in this
book, which is centered around the work of Alasdair MacIntyre, whose
influence has encouraged the art of “exploring practice” and “pastoral
imagination.” Practice describes a coherent and complex form of
socially established cooperative human activity through which activity
is realized (p. 7). Imagination describes a minister’s overall approach to
pastoral practice as it develops over time (p. 11).
In chapter 2, “The Practice of Ministry,” Clarke asks, “What
should be done—now, today, first?” This is the place, he says, where
most of us should begin and respond to the challenge that shapes our
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context and our underlying role as ministers. He explores how this
evolving, contested practice of ministry among British Baptists has
been understood by exploring the representative voice set out in Baptist
documents and expressed in a range of contemporary Baptist authors.
The approaches presented are a dialectical model, a leadership challenge,
a sacramental turn, and in the end, the author asks whether pastors are
ministers or leaders (p. 38).
Chapter 3, “The Practice of Preparation,” raises the question,
“What should I do?” This answer suggests that the way any minister
responds to this challenge will be shaped not only contextually but
also by a particular minister’s underlying understanding of the role of
ministry.
Chapter 4 continues in “Exploring Practice and the Pastoral
Imagination,” reviewing empirical research beginning with an existential
question about what a new minister might begin to do in ministry,
(i.e., about the practice of ministry). He suggests that ministry may
be seen as a structured and cooperative practice that persists over time
and provides something of a habitus within the research. He sets out
the research methods and choices used in discerning the espoused and
operant voices within the different institutions and in further refining
the representative voice of the Baptist Union (p. 83).
In Chapter 5, “Discerning a Pastoral Imagination,” Clarke explores
the practice of preparation by investigating the espoused theologies of
four participating Baptist colleges: Northern Baptist College, Spurgeon’s
College, Bristol Baptist College, and South Wales Baptist College.
Clarke sets out to explore what the Baptist colleges seek to inculcate in
their students in order to convey pastoral imagination. Evidence of the
development of shared understanding and description of the practice
of preparation as one of formation is evidenced by the language itself in
the way the preparation process is understood and explained (p. 94).
Interestingly, in chapter 6, also titled “Discerning a Pastoral
Imagination,” the author considers important findings among nonBaptist institutions. The question set for exploration is whether
a particular combination of practices and elements of a pastoral
imagination could be considered distinctly Baptist. This chapter
summarizes the pastoral imagination discerned in five non-Baptist
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colleges and courses by setting out first their espoused theologies—
based on document analysis and interviews—and then their operant
theologies—based on the curriculum and patterns of worship (p. 109).
Chapter 7, “Towards a Theology of Formation for Baptists,”
presents a theology of ministerial formation where he argues that
both the language and broader paradigm of formation are appropriate
and helpful ways to understand this whole practice and should be
intentionally embraced (p. 133). The research set out in chapters 5 and
6 reveal similarities and differences between the five Baptist colleges
themselves and between the Baptist colleges collectively and a sample
of non-Baptist institutions. A theology of ministerial formation should
respond to these similarities and differences. Therefore, what the author
offers is not a Baptist theology of ministerial formation (as if entirely
distinct) but a theology of ministerial formation for Baptists (p. 134).
He argues for a theology of the practice of preparation for Baptists,
understood as ministerial formation, which would be structured,
cooperative and creative, and firmly rooted in the trinitarian doctrine of
God. To do this, Clarke offers six interweaving emphases:
•

a theological emphasis (formation as participation),

•

an ecclesial emphasis (formation as discipleship),

•

a biblical emphasis (formation as covenant),

•

a missional emphasis (formation as hospitality),

•

a pedagogical emphasis (formation as integration),

•

a personal emphasis (formation as growth in virtue) (p. 135).

Chapter 8, “Towards a Pastoral Imagination,” delves into the
context that proposes an espoused pastoral imagination, building on
the research already mentioned and offering three words expressing
the ideal of a pastoral imagination: reflective, collaborative, and
hospitable. A pastoral imagination that is reflective (and reflexive) may
be considered to focus on the way a minister as a disciple relates to himor herself before God (p. 157). A collaborative focus relates to how a
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minister, as a disciple, relates to others, especially in the church, before
God (p. 160). A hospitable focus might describe how a minister relates
to the wider world before God (p. 162).
In chapter 9, “Towards a Renewed Practice of Ministry,” Clarke
revisits how ministry and ministerial formation is practiced. He
reiterates that the central theme of his initial research—and so this
book—is the practice of theological colleges in preparing men and
women for ministry. However, it seems appropriate as something of
an afterword to offer the beginnings of an answer to this structuring
question (p. 175).
Forming Ministers or Training Leaders has an appendix that
addresses Core Questions in Empirical Interviews (p. 185), but it is
expressly Baptist. Though unique to Baptist ministers, this instrument
could be modified for any institution in formation and practice. I
believe this writing by Clarke can challenge, as it does this reader, to
reconsider what can be seen as an important context of formation for
ministry and preparation. In many respects, this book can be considered
instructive both in a freestanding and in a universal sense. It is an ideal
resource for Baptist institutions and those of other denominations. In
most theological institutions, the terminology of formation in ministry
practice and imagination is universal. The book includes salient content
well outside the boundaries of any specific denomination or institution.
In many ways, Clarke unearths both implicit and explicit insights for
teaching pastoral practice and expanding pastoral imagination in any
institution or setting.
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M

any Christian colleges and universities are familiar with the
faith and learning dialog: an effort to integrate faith into all academic
domains. Much has been written on how faculty can integrate their
faith in differing disciplines, including many notable works. However,
one could easily conclude that teaching often serves as the hallmark for
Christian colleges and universities. What do faith and learning look like
when applied to teaching? While there may be some aspects of faith that
can be easily woven into pedagogical and classroom management, few
works speak explicitly on what teaching in higher education may look
like through a faith and learning lens. In The Outrageous Idea of Christian
Teaching, Perry Glanzer and Nathan Allerman provide a notable work
addressing this. These authors pose two questions: (1) how does being a
Christian change one’s teaching? and (2) how should being a Christian
change one’s teaching? This work provides an excellent framework for any
believer in Jesus Christ aiming to integrate their faith into their teaching.
While their work addresses college-level teaching, the ideas that Glanzer
and Allerman generate could be used in a variety of teaching contexts
where individuals strive to integrate their faith into their practice.
Many in Christian higher education are familiar with George
Marsden’s work, which has a similar title: The Outrageous Idea of
Christian Scholarship. While these two works have much in common,
the primary difference lies in focus: Marsden focuses upon scholarship,
while Glanzer and Allerman focus on teaching. Both works look at how
Christians can be distinct in these domains, and both fervently argue
that faith can—and should—drive one’s scholarly endeavors (Marsden)
and how one teaches (Glanzer and Allerman).
Glanzer and Allerman use survey data collected among faculty
at institutions of the Council of Christians Colleges and Universities
(CCCU). However, unlike other reports, the data are not only used
to tell readers what things are currently like, but the authors also do
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a fantastic job of using qualitative and quantitative survey data and
transforming it into an incredibly rich narrative, while providing tools
to empower instructors to grow in developing a faithful pedagogy.
Glanzer and Allerman do this throughout the book’s eight chapters.
The first chapter, “The Fear of Teachers’ Religious Identity: The
Historical Origins,” addresses the origins of the tensions between the
identity of an educator and the identity of a believer in Jesus Christ.
The authors intriguingly note that these tensions have only arisen
in the last 150 years. Prior to this, it was common for these two to
co-exist because “the Judeo-Christian metanarrative formed the heart
of the Western world’s intellectual story” (p. 17). There were many
components that assisted in developing these tensions, including the
role that higher education has played in national identity, the mythical
ideology of a “common teacher” (free from bias, devoid of bigotry), and
the development of the professional focal point. The authors provide an
amazing picture of how all of these impact the identity of an educator
in the 21st century, developing the challenge of merging religious and
professional identity in the 21st century.
The next three chapters explore how being a Christian impacts
the teacher. The authors note that little work has been done in this
area. Subsequently, chapter 2, “How Christianity Animates a Teacher’s
Background Beliefs,” discusses the results of a survey in which over
2,300 professors at 49 CCCU institutions were assessed on how they
incorporate their identity into their teaching. The data from this survey
are enriching and intriguing and show the multitude of ways in which
faculty practice faith integration in the classroom, including roles in
influencing course objectives, developing foundations or metanarratives
for a course, and teaching methods. This chapter supplies an excellent
summary of the survey, which anyone interested in the intersection of
faith and teaching should read.
The second chapter also includes a “boxed out” narrative. This
narrative enriches Glanzer and Allerman’s survey data by providing a
picture of what faith integration can look like. This is the beginning of
several “boxed out” narratives the authors use to show that just as God
created individuals uniquely, so there are unique ways in which people
integrate their faith into their teaching.
Reviews

83

Chapters 3 and 4 explore the connections that CCCU faculty
make between their identity and their actions in the classroom. Chapter
3, “How Christian Teachers Transform Course Aims and Curricula,”
addresses how teachers work with course aims and curriculum to
integrate their faith into the classroom. The authors summarize
the means through which this was done as “spiritual addition” and
“transformation.” Spiritual addition faculty, as the name implies,
“understand their Christian identity primarily as inspiring the addition
of certain objectives, content, and methods to their classroom” (p.
62). Spiritual addition, Glanzer and Allerman suggest, tends to be
more common in classes where goals and objectives are set by outside
entities, such as an accreditation entity. In these contexts, course aims
and curriculum objectives cannot necessarily be altered, but spiritual
addition is a means through which faith can be integrated into the
curriculum without necessarily altering aims or objectives.
Transformation sets “forth ends that reconceptualized the entire
educational process as something sacred or related to God” (p. 63). In
these contexts, faculty often integrate by altering overall course goals
and objectives. They often see that every aspect of a topic should be
shaped by Christian theology and ethics. Glanzer and Allerman note
that both methods are notable efforts to integrate faith.
Chapter 4, “Thinking and Acting Christianly in the Classroom,”
provides an intriguing discussion of how faith integration impacts
pedagogy. In this chapter, some of the data is shared from the survey
where respondents mentioned particular ways they practice faith
integration with differing pedagogies. The authors list several ways
that CCCU faculty have utilized differing pedagogies to manifest their
faith (p. 86), followed by a list of class activities and a brief connection
faculty have made between a particular activity and their faith (p. 87).
These lists, while brief, provide several concrete examples of what faith
integration can look like. These could help any faculty members aiming
to integrate their faith into their teaching.
Individuals teaching in Christian higher education are typically
not simply “Christian”; they often have denominational heritages
that impact many aspects of their faith. In chapter 5, “Is There Really
Baptist, Catholic, or Quaker Teaching? The Unique Contributions
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of Particular Theological Traditions,” Glanzer and Allerman use their
survey data to look at the contributions that differing denominations
have made to the practice of teaching. They also acknowledge the
tensions that individuals from one Christian tradition may have in a
university from a differing tradition. From the survey they develop
four themes impacting how denominational backgrounds impact faith
integration: (1) specific ways of thinking about God and the Christian
metanarrative, (2) sources of God’s wisdom/knowledge, (3) ends of
teaching, and (4) ethics. Each section provides an enriching explanation
of the data providing insight regarding how teachers can weave their
faith into their pedagogy.
Faith integration is a unique component of many religious
institutions. It is seen as an ideal way through which faithful believers
in Jesus Christ can follow Christ through their vocation. While there
are challenges to practicing faith integration in a religious institution,
is it possible to do it in a pluralistic university? Chapter 6, “Christian
Teaching in the Pluralistic University,” and chapter 7, “IdentityInformed Teaching in the Pluralistic University: Important Virtues
and Practices,” address this question. In a time when there are many
perspectives influencing teaching in a pluralistic university (feminism,
environmentalism, Marxism, etc.), a Christian perspective has the
potential to play a similar role. In arguing this, Glanzer and Allerman
are readily aware of the various ways many people in academia regard
Christianity. However, the authors maintain that a Christian perspective
often aligns with curriculum, pedagogy, and the overall purposes of
a pluralistic academy. While it still needs much development, they
suggest that faith integration has potential in the context of a pluralistic
university.
Glanzer and Allerman close their book with the chapter “In Praise
of Diverse Teaching Contexts.” They fervently argue that “higher
education—and identity-informed teaching in particular—benefits
from the diversity of post-secondary institutions in the United
States. Furthermore, we think that considerations of social justice
require sustaining and incentivizing a just pluralistic system of higher
education” (p. 174). The authors argue that diversity, including
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faith-based teaching, plays a critical role in sustaining higher education
and empowering it to develop to meet the needs of 21st century
learners.
Numerous works have been published regarding faith and learning,
but few have aimed to ask, “how can faith be integrated into college
teaching?” Glanzer and Allerman ask this question and provide a
notable work in response. Any institution that advocates for faith and
learning but lacks this work is missing Glanzer and Allerman’s insight
into what faith integration looks like in the classroom—where the
rubber meets the road. Both Glanzer’s and Allerman’s research and the
narrative utilized to present it make their work an outstanding addition
to any who aim to be faithful in their teaching.
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T

hrough the format of the book, Ethics at the Heart of Higher
Education, editors C.R. Crespo and Rita Kirk attempt to discover how
the subject of ethics fits in the college curriculum today by present the
contributions of various experts in the field. Particularly, the editors want
to know if ethics can be taught in the secular college even though ethics
often tends to be relegated to the field of religious studies. “What should
an ethics course seek to do?” they ask (p. xvii). In a world of expansive
and boundlessly available information at the touch of a button, people
think that answers to ethical problems should be instantly solved, even
when tied to recognizably complex situations. These issues and potential
solutions still confront us, perhaps in even increasingly SO.
However, Crespo and Kirk assert that although we have seen
changes in cultural language and communication, life demands that we
discuss a foundational awareness of ethical behavior and its justification
with others. Expert David Brooks reveals that our culture is “morally
inarticulate” (p. xix). Crespo and Kirk believe that we must become
morally intelligent to rescue ourselves from moral destruction and
future cultural destruction. So to answer the first major question of the
book, they assert that, yes, ethics must be taught in both secular and
religious institutions of higher education.
Nine chapters (with twelve different authors) investigate disparate
topics involved in the search for answers to the main research question
proposed by Crespo and Kirk. In chapter 1, “Can Ethics Be Taught?
Connecting the Classroom to Everyday Life,” Stephen Long unveils the
fundamental, age-long question that appears in all cultures historically
and in modern times: What is the good life? All human cultures in our
history have sought to answer that question with their cultural wisdom,
rules, and mores. Thus students who come to an institution of higher
Reviews

87

education bring with them a learned system of recognition of the
definition of moral good and evil. Colleges and universities generally
seem reluctant to present the various possibilities of ethical behavior
for fear of significant and intense conflicts (secular and religious) such
a study might bring. Long suggests that the proper collegiate approach
should be a required study with an assessment of the foundations by
each student of his or her personal ethic and answer to the fundamental
question, Aristotle’s Eudaimonia.
Robert Howell, in chapter 2, “Should Ethics Be Taught?
Ethics in the Secular University,” believes that “teaching ethics and
ethical thinking might be the single most important contribution
contemporary universities can make” (p. 25). The university’s challenge
is to determine if ethics comes from religion or cultural preferences.
The secular institution appears to desire a complete separation from
all things religious. It has not generally identified how to accomplish
that task without offense to one segment or the other of American
social culture. Hence the fear of virulent conflict on the campus.
However, Howell’s premise is that ethics is a necessary field of study
for all students since it will contribute significantly to their lives: “As
universities, we pride ourselves on developing the next generation of
leaders. It is hard to imagine a more irresponsible goal than to produce
a generation of leaders who have not been taught how to think about
what they should be leading others to do” (p. 38).
How does Christian ethics relate to the academy and human
society? This question is the focus of Charles Curran’s essay in chapter
3, “Christian Ethics, the University, and the Broader Human Society.”
All people are required to live morally, says Curran (p. 40). Because
religion is such a powerful and important element in many people’s
lives, the university should include religious studies in the curriculum.
However, the program must seek to explain rather than proselytize.
Christian ethics, though, does bring to the table the special aspect of
questions of “ultimate human meaning such as the purpose of life, the
realities of evil, suffering, and death” (p. 43). Curran illustrates his point
with short histories of the Social Gospel Movement of the early 20th
century, Reinhold Niebuhr’s Christian realism advocating using power
to oppose injustice and evil during World War II, and Vatican Council
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II’s emphasis on ecumenism, religious liberty, and the freedom in
democracy. Later in the 20th century, the conservative and traditional
Religious Right emerged in American social and civil culture, and
Liberation Theology proposed to free oppressed Latin Americans,
Blacks, and women. These and other international movements illustrate
the need for Christian ethics to be taught in the university since
Christians are involved in applying ethics throughout the world.
In chapter 4, “ STEM as a Calling,” Richard Mason uses the story
of Frankenstein to illustrate the need for ethics to be taught to STEM
students in the university. Although science and mathematics students
have a specified and dedicated curriculum, the consequences of using
powerful science and math technologies and procedures cannot be
predicted precisely. There will be errors and some new problems no
one imagined, and these will create many ethical issues for STEM
professions. The techniques and philosophies of the STEM professions
can be applied to societies and cultures in many ways for either good or
ill, so there must be recognition that ethical understanding necessarily
will be involved in the use and application of scientific knowledge.
Schools of both law and medicine promote the professional Codes
of Ethics connected to the practice of these careers. Thomas Mayo,
in chapter 5, “Using the Humanities to Explore Professionalism in
Medical and Law Schools,” asserts that there must be a connection of
an understood application of professionalism, defined as “the values
that responsible practitioners bring to their relationships with patients,
clients, families, and society,” to the functions of these professions.
Because these professions perform such vital and visible service to
society, the knowledge and application of ethics in the performance of
law and medicine for the good of society must be paramount. Mayo
chooses to use literature from the humanities to promote the teaching
of ethics in law and medicine curricula and accuses these professions
of “a tendency to be self-protective of their autonomy and financial
security” (p. 94). As such, they need to be alert to the importance of
ethical principles and their applications.
Rather than being segregated into distinct courses, electives, and
modules, ethics education should be embedded in other [basic] courses,
training, and foci of interests. This arrangement sends the message
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that “ethics is part of the everyday practice of medicine” (p. 98).
Camp, Cole, and Sadler, in chapter 6, “Embedded Ethics in Medical
Education,” insist that teaching ethics is the best way to help medical
students become the “humanistic, morally thoughtful clinicians”
desired by the public (p. 100). To ensure that the importance of ethics
contributes to the best practice of medicine, the authors advise that
ethical certainties be realized in both the clinical portions of curricula
and in the “hidden curriculum” that appears through the instructors’
personalities and personal approaches.
Where can students of all ages safely express ideas, some strange
or traditional or investigative? In chapter 7, “Sacred Spaces for Ethical
Inquiry: Communicating Ideas on University Campuses,” C. R. Crespo
and Rita Kirk point to the academy as the appropriate location, an
identity that is ancient and treasured by learners from then and now.
Today the problem has accelerated in a world of confusing social and
political misinformation, online or public embarrassment, and too
much information (false and true) available to anyone. The classroom in
the university should be the place where students can safely expose their
questions and, with the aid of fellow students, investigate the truths or
falsehoods of all kinds of ideas without censorship or ridicule. “Ethics
is indeed at the heart, or soul, of higher education” (p. 127), and the
academy must do four things to bring about the necessary ideal: (1)
address ethical issues continually, since every year brings a new class of
truth seekers; (2) “ethics must be modeled” (p. 127), from the president
to dormitory staff with no exemptions; (3) the university must allow
students to see the problems, interpret the data, thoroughly investigate
the issues, and learn to make wise decisions; and (4) the academy must
create and protect “sacred spaces of ethical inquiry” (p. 128) on campus
and in classrooms for the exercise of such intellectual development.
Chapters 8, “The Founding of an Ethics Center” by William May,
and 9, “Higher Education and Public Moral discourse” by Robin Lovin,
reiterate the public responsibility to engage in the safe and free debate of
the most pressing personal and social issues, with ethics at the forefront.
Past academic opportunities to do so in the university have been an
immense strength of American education, which is now threatened
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by the “market-smart” institutions more concerned about student
numbers, annual and future income, and accreditation reputation than
the development of wisdom in students.
The solution to the problems described in all nine chapters of
Ethics at the Heart of Higher Education is an emphasis on the intense
study of ethics, both theoretical and applied, modeled by university
faculty and personnel. This book clearly states the problem and a
solution, but not all the possible ways to make it happen in the current
economic and political atmosphere.
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eyond Profession: The Next Future of Theological Education is part
of the series Theological Education between the Times funded by Lilly
Endowment, Inc. Daniel Aleshire is a theological educator who served the
Association of Theological Schools (ATS) for nearly three decades, with
19 years as its executive director (1998–2017). ATS accredits more than
270 graduate theological schools in North America. With his finger on
the pulse of theological education, Aleshire writes an extended essay on
theological education to be read by all in that field.
As the title suggests, theological education is clearly on the cusp
of change—“between the times.” Technology and delivery systems for
learning have changed dramatically since Aleshire acquired his training
in the 1960s and 1970s. More learning is available online, and the
virtual classroom is now global with students in Africa, Asia, Europe,
and the Americas all “sitting” in the same classroom in real time. But,
for Aleshire, “[L]earning has two sides …. One side provides the key
to discipleship and the leadership of communities of faith; the other
side causes harm and idolatry” (p. 15). While the technological shift
provides much information, character formation may be lost in the
mechanics: “Learning can lead to the very heart of mystery, but it can
also transform simple obedience into artificial complexity” (p. 15).
In his first chapter, Aleshire summarizes the current goals of M.Div.
programs: (1) religious heritage: knowledge of scripture, tradition, and
doctrine and its development; (2) community context, both local and
global; (3) personal and spiritual formation; and (4) supervised ministry
experience (p. 20). Some of these aspects are being affected by current
changes, including a deterioration in liberal arts studies that precede
graduate theological studies and spiritual development in distance
education.
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Aleshire traces learning methods as they have developed since
the late 19th century: recitation, lecture, seminar/discussion, and
distance education, in that order (p. 22). These methods should not
be mutually exclusive since each has its strengths and weaknesses.
With the old school model of learning at a single physical campus,
koinonia, communal worship, and supervision of spirituality were more
observable.
In chapter 2, Aleshire traces the history of theological training
because this past will influence the future. He presents four major types:
mainline Protestant, Roman Catholic, evangelical Protestant, and Black
schools.11 The first is given primacy from an English colonial viewpoint
even though Christian pedagogy occurred a century before in the
Americas with Hispanic colonization. English colonial colleges existed
to produce men of letters for both the Church and the civil state.
During the Great Awakening in the18th century, Methodist and Baptist
trainees were apprenticed to ordained ministers/evangelists and studied
independently. They could not attend the few colleges then available or
were suspicious of a learning that could replace “the warmth of revival
with the coolness of reason” (p. 33).
In the 19th century, a gradual move was made from colleges to
specialized theological schools and seminaries, largely divided along
denominational lines. Established schools adopted scholarly methods
for studying the Bible, and sides were chosen on the modernistfundamentalist controversy.
Roman Catholic theological education in North America rose to
serve a largely immigrant population but was viewed by the Protestant
majority with distrust and hostility. Schools and seminaries prepared
both lay and clerical students to serve the Church along ethnic lines. A
strength of Catholic curriculum was inculcating spirituality along with
doctrine.

1
Because Pentecostals/charismatics are a separate group with feet in several
camps, the second largest group of Christians on the planet, their spirituality and
ministry being distinctive, their education should be treated on its own terms and not
subsumed under the aggregate of one or more of the four traditional types or treated
as a mere appendix. Aleshire does acknowledge that the Pentecostal movement is “[p]
erhaps the most powerful religious movement in the twentieth century” (p. 57)
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Revival movements of the 19th and early 20th centuries developed
their own theological schools and Bible colleges, eventually evolving
into seminaries and liberal arts colleges serving the denominations that
emerged from the fires of evangelism including Baptist, Methodist, and
Holiness schools. Early Bible colleges were a new model of theological
education: “to get Christian workers to the urban mission field as soon
as possible with the practical, how-to knowledge needed to do that
work” (p. 56). By the end of the 20th century, more evangelical colleges
and schools had been established after the Second World War than
the total number of mainline Protestant schools that had managed to
survive from the 19th century into the 20th.
Like evangelical schools, Pentecostal higher education grew
from Bible schools to junior colleges, four-year colleges, and finally
universities with graduate schools. The realization that more education
was necessary for effective ministry—and an increasing number of
institutions hostile to the faith—gave rise to an accelerating growth
calling for academic and theological accreditation.
Because evangelical and Pentecostal schools did not have large
endowments, they were more dependent upon tuition. As a result,
more “venturesome innovation in educational delivery and degree plan
offerings” led to the development of multiple campuses and distance
education, which then morphed into online programs (pp. 61–62).
Aleshire references Mark Noll, who notes that this utilitarian approach
to funding “allows little space for a broader or deeper intellectual effort
because it is dominated by the urgencies of the moment.”2 Catering to
a broader consumer base, however, can lead to a “dumbing down” of
curriculum, especially when coupled with an aversion to interaction
with academics traditionally assumed to be inimical to faith.
For Aleshire, the previous efforts in theological education thrived
because they fit well with the “cultural moment, the state of religion,
and the practices of education as they existed in each historical
moment. The authenticity of theological education in the future will
depend on how well theological schools fit with these three powerful
influences” (p. 74). Yes, to serve the Church and movements of God,
2
Page 62 citing Mark Noll (1994), The Scandal of the Evangelical Mind.
Eerdmans. pp. 12, 24
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the ecclesial academy must adjust to new methods and the pressing
issues of the day; however, will it be able to keep its prophetic voice?
Will it be able to proclaim “Christ against culture” when needed? Will
it boldly diagnose the sickness of the century or just mime the spirit
of the age like the prophets at Bethel, the king’s sanctuary rubberstamping the principalities’ whims? (Amos 7:12–13).
For Aleshire, a major challenge to the future ecclesial academy is the
reduction of trust and confidence in the Church and the clergy, which
has plummeted drastically in the last five decades due to sex scandals,
fiscal malfeasance, and deliberate ignorance.3 Of utmost importance
in future clergy education will be the reestablishment of spiritual
formation and integrity. While formerly a candidate’s integrity was
assumed, such can no longer be the case. It is no longer enough to teach
content and method; somehow along the way “a personal knowledge of
God and the things of God in the context of salvation” has been lost.4 A
personal relationship with God and with discipleship must be stressed
to reclaim confidence in clergy and Church. A habitus of soul, a lifestyle
of individual and corporate worship in a listening attitude, must be
at the heart of the enterprise. First, give birth to a child of God; then,
construct the clergy person.
Thus, Aleshire stresses three main areas in future theological
education: cognitive, affective, and behavioral (pp. 82 & 110). Wisdom
comes only with relationship. The challenge of online education will be
to build such mentoring and communal relationships as some learning
is more caught than taught. These three areas are not just means to
learning but to understanding.
In his final chapter, Aleshire outlines the practices of a formational
approach to theological education, which will require changes both in
programs and in the institutions themselves. He commends the Roman
Catholic seminaries in recent formation of seminarians and

3
In Pentecostal/Charismatic circles, it was the lack of clergy education that
caused much scandal as well as immorality: “Ignorance is excusable when it is borne
like a cross, but when it is wielded like ax and with moral indignation, then it becomes
something else indeed” (Flannery O’Connor)
4

Page 81 citing Edward Farley (1983), Theologica. Fortress Press. p. 7.
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recommends their methods to other traditions (pp. 97, 111, 120, 148,
& fn. 8). The temptation to water down instruction to garner more
tuition must be avoided.
Given that there are as many students over 50 as students under
30—with most students over 30—more andragogical learning methods
need to be used. Both ethics and relationship are essential.
The future of theological education must start with the gospel
mandate to “love the Lord your God with all your heart … and with all
your strength, and with all your mind; and your neighbor as yourself ”
(Luke 10:27). Only then is it back to the future.
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